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The Arts in Grade 4

ARTS IN GRADE 4

Teachers provide opportunities for fourth grade students to creatively solve problems. Students
at this level begin to understand how work is planned or designed to serve a purpose. Teachers
guide students through the steps of gathering information, developing ideas and techniques,
organizing art elements, refining work based on reflection, and presenting work to others.
Fourth grade students focus on the refining stages of the creative process. Although composition tasks are simple, students are expected to do more than one draft of a work. Teachers
encourage students to revise their work several times before sharing. Suggestions for revisions
encourage use of a variety of concepts/skills.
Opportunities are provided for students to express their opinions about the effectiveness of
works of art using appropriate arts vocabulary and showing knowledge of skills/techniques.
When observing works from diverse cultures, effective teachers lead students to discover how
the arts reflect differences and similarities inherent in cultures around the world.
Fourth grade students focus on the “refining” stages of the creative process. Although composition tasks are simple, students are expected to do more than one “draft” of a work. Teachers
encourage students to revise their work several times before sharing. Suggestions for revisions
encourage use of a variety of concepts/skills.
Fourth grade students share their work regularly during informal classroom presentations.
Teachers demand focus and concentration from performers and audience. Students discuss
how well the work met established criteria and what changes might be made for improvement.
Encouraging active discussion about student work will help students understand how the rehearsal process impacts performance.
Questioning students is essential to their continued success and the teacher’s ability to plan
the next step in the learning process. Fourth grade students are expected to respond to performance assessments that incorporate several concepts/skills as criteria for a task. Students may
also answer questions in a written format to further evaluate learning.
Critical thinking is important in grade four where students make generalizations about patterns, support facts with evidence, and predict outcomes. They practice effective writing skills,
which are supported through effective composition in the arts. Students learn to refine and
present their ideas to others through sensory awareness and experimentation. Work in the arts
encourages students to have awareness of self and respect for others. The arts provide rich opportunities to explore Hawaiian culture, which is a focus of fourth grade.
A Bird in Paradise – Brittain Komoda
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Arts Standards and Benchmarks
Standard 1: Visual Arts – Understand and apply art materials, techniques, and processes
in the creation of original works of art and understand how the visual arts communicate
a variety of ideas, feelings, and experiences.

STANDARDS and BENCHMARKS

Standard 2: Music – Understand and apply elements of music and understand how music
Standard 1: Visual Arts – Understand and apply art materials, techniques, and processes in the creation of
communicates
cultures.
original works of ideas,
art and feelings,
understandand
howexperiences
the visual arts across
communicate
a variety of ideas, feelings, and experiences.
Standard 2:3:Music
– Understand
and apply
elements of music
and understand
communicates
Standard
Drama
and Theatre
– Understand
and apply
the skillshow
of music
acting,
design, and
ideas, feelings,
and experiences
across cultures.
technical
theatre
and understand
the role of drama in various cultures throughout history.
Standard 3: Drama and Theatre – Understand and apply the skills of acting, design, and technical theatre

Standard 4: Dance – Understand and apply elements of dance, appreciate how dance communicates meaning,
and recognize its role across cultures and throughout history.
Topic

Code

Benchmark

How the Arts are
Organized

FA.4.1.1

FA.4.1.2

Use the elements and principles of art and design, such as emphasis, proportion,
complementary colors, positive and negative space, and depth, to communicate an
idea or mood
Use a combination of visual and performing arts to create an original artwork

FA.4.2.1
FA.4.2.2
FA.4.2.3
FA.4.2.4

Read simple staff notation (e.g., key signature, time signature, clef)
Use notation of sixteenth notes and rests.
Sing or play an independent part of a song with two or more parts.
Identify musical forms (e.g., rondos), theme, and variations.

FA.4.3.1

Interpret a character’s external motivations.

FA.4.4.1

Combine dance elements to create a simple dance with a partner or small group.

Topic

Code

Benchmark

How the Arts
Communicate

FA.4.1.3
FA.4.2.5

Use properties, personal response, and research to make informed judgments
about artwork
Develop criteria used to analyze a musical performance.

FA.4.3.2

Use the voice to express emotion.

FA.4.4.2
FA.4.4.3

Create simple dances that communicate abstract ideas or feelings.
Justify personal opinions and interpretations of works of dance.

Topic

Code

Benchmark

How the Arts
Shape and
Reflect Culture

FA.4.1.4

Explain how art reflects life, culture, attitudes, and beliefs of the artist.

FA.4.2.6

Compare and contrast musical styles from two or more cultures.

FA.4.3.3

Evaluate theatrical traditions of various cultures.

FA.4.4.4

Describe how the dances of Hawaii reflect the Hawaiian history and culture.

BENCHMARKS

Standard
4: the
Dance
– drama
Understand
apply
elements
of dance, appreciate how dance
and understand
role of
in variousand
cultures
throughout
history.
communicates meaning, and recognize its role across cultures and throughout history.
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Framework for Linking the Arts to other Core Areas

���������Arts
��� ������� ��� ���� �� ����� ���� �����
Language
Teachers are encouraged to connect the fine arts topics with content in other areas. Examples of possible

Arts
ORGANIZED

benchmark connections are listed below.

HOW THE

LINKING THE ARTS

Students
explore ��
how�����
works ����
of art – dance,
scenes,
��������� ARE
��� �������
��� ����
�����

�������� ����

songs,with
or content
imagesin–other
are organized.
Just
as the elements
Teachers are encouraged to connect the fine arts topics
areas. Examples
of possible
���� ����� connections are listed below.
benchmark
of writing (words, sentences) can be organized into
variety
(essays,
poems),
are the– arts
��� ��� ���� ��� ���������� Students exploreahow
worksofofforms
arts – dance,
scenes,
songs,so
or images
are

��������
organized.
Just as the����
elements
writing (words, sentences)
can
organized
into aprinciples.
variety
of forms
(essays,
���������
���of �������
��� ����
�� �����
����
�����
organized
bybeelements
and

poems),
soareareencouraged
the arts organized
by elements
andtopics
principles.
����
�����
Teachers
to connect
the fine arts
with content in other areas. Examples of possible
��������
����
����������
benchmark
connections
are listedStudents
below. explore how works of arts – dance, scenes, songs, or images – are
���
��� ����
��� ����������
�����
(e.g.,
sequential,
causecan
andbeeffect)
to access
understand
organized. Use
Just organizational
as the elementspatterns
of writing
(words,
sentences)
organized
into and
a variety
of formsinformation.
(essays,
�����
Explain
how
a
theme
is
used
across
various
genres
and
texts.
poems), so are the arts organized by elements and principles.
�����
Analyze similarities and differences between the actions, motives, and appearance of a character in a
���� ����������
���� �������������
narrative text and self or people in own life.
�����
Use
organizational
patterns
(e.g.,explore
sequential,
cause and
effect)
to access
and understand
information.
��� ��� ����
��� ����������
Students
howrelated
works
of
arts
– dance,
or images
– areidea to
�����
Use paragraphs
and transitions
to organize
information
andscenes,
move songs,
the reader
from one
�����
Explain
how
a
theme
is
used
across
various
genres
and
texts.
organized. the
Justnext.
as the elements of writing (words, sentences) can be organized into a variety of forms (essays,
�����
similarities
andbydifferences
between
the actions, motives, and appearance of a character in a
poems), soAnalyze
are the arts
organized
elements and
principles.

�������� ����

narrative text and self or people in own life.

Arts
COMMUNICATE

���� ������������� ���� ����������
�����
Use paragraphs and transitions to organize related information and move the reader from one idea to
����� ��� ����
Use organizational
patterns
(e.g.,
sequential,
cause also
and effect)
toto
access
andfor
understand
information.
Students
come
understand
that ofthe
arts exist
���
������������
Students
also
come
to understand
that the
arts
exist
a variety
purposes,
or
HOW
THE
the next.
�����
Explain
how
a
theme
is
used
across
various
genres
and
texts.
functions. Artists make work to communicate. Byfor
studying
“Howof
thepurposes,
Arts Communicate,”
students
build literacy
a variety
or functions.
Artists
make
�����develop
Analyze similarities and differences between the
motives, and appearance of a character in a
and
skills.
����
����� critical thinking, analysis, and interpretive
work
to actions,
communicate.
By studying “How the Arts
narrative
text
and
self
or
people
in
own
life.
��������
����
����������
Communicate,”
build
���
������������
Students also
come
torelated
understand
thatstudents
theand
artsmove
exist
for reader
aliteracy
variety
ofand
purposes,
or
����� ��� ����
Use
paragraphs
and transitions
organize
information
the
from
onedevelop
idea to
�����
Describe
how common
graphic to
structure
(e.g., typeface,
heading,
illustrations)
organize
information
in

functions. the
Artists
make work to communicate. Bycritical
studyingthinking,
“How the Arts
Communicate,”
students build
literacy
analysis,
and interpretive
skills.
next.
texts.
and develop
critical thinking, analysis, and interpretive skills.
�����
Use figurative language to emphasize meaning.
���� ������������� ���� ����������
�����
Participate in grade-appropriate oral group activities.
�����
Describe
how common
graphicalso
structure
(e.g.,
typeface, heading, illustrations) organize information in
��� ��� ����
Students
to understand
�����
Give ������������
short informal presentations
tocome
inform
or persuade.that the arts exist for a variety of purposes, or
texts.
functions. Use
Artists
make
work to and
communicate.
“How
the ArtstoCommunicate,”
literacy
�����
visual
structures
summarizeBy
keystudying
ideas when
listening
oral message in students
order to build
improve
�����
Use
figurative
language
to emphasize
meaning.
and develop
critical
thinking,
analysis,
and
interpretive
skills.
comprehension.
�����
Participate in grade-appropriate oral group activities.
��������
����������
�����
Distinguish����
between
supporting facts and opinions in oral messages.
�����
Give short informal presentations to inform or persuade.
�����
Describe
how common
structure
(e.g., typeface,
illustrations)
organize information in
Vary expression,
pacing,graphic
pitch, and
intonation
accordingheading,
to content
and purpose.
�����
Use
visual structures and summarize key ideas when listening to oral message in order to improve
texts.
�����
Use gestures, facial expressions, and consistent eye contact to engage listeners and enhance the spoken
comprehension.
�����
Use
word.figurative language to emphasize meaning.
�����
Distinguish between supporting facts and opinions in oral messages.
�����
Participate
in grade-appropriate
groupfor
activities.
�����
Monitor feedback
from listenersoral
to check
understanding.
�����
Vary expression, pacing, pitch, and intonation according to content and purpose.
�����
Give
short
informal
presentations
to inform
or persuade.
�����
Adjust
dialect
(e.g.,
standard
English,
Hawaiian
Creole, colloquialisms) to grade-appropriate audience,
�����
Use gestures, facial expressions, and consistent eye contact to engage listeners and enhance the spoken
�����
Use
visualand
structures
and summarize key ideas when listening to oral message in order to improve
purpose,
situation.
word.
comprehension.
�����
Identify techniques used to convey messages in visual media.
�����
Monitor
feedback
from
listeners facts
to check
for understanding.
�����
Distinguish
between
supporting
and opinions
in oral messages.
�����
Adjust
dialect
(e.g.,
standard
English,
Hawaiian
Creole, colloquialisms)
grade-appropriate audience,
����� �����Vary expression, pacing, pitch, and intonation according
to content andtopurpose.
����
purpose,
and
situation.
�����
Use gestures, facial expressions, and consistent eye contact to engage listeners and enhance the spoken
��� ��� ����
����� ��� ������� �������� The arts also connect people across time and cultures. Through the
�����
Identify
word. techniques used to convey messages in visual media.
study of the arts, students gain a greater understanding of their own culture as well as prepare for global
�����
Monitor feedback from listeners to check for understanding.
citizenship.
����
����� �����Adjust dialect (e.g., standard English, Hawaiian Creole, colloquialisms) to grade-appropriate audience,
��������
����
����������
��� ���
����
�����
���
������� �������� The arts also connect people across time and cultures. Through the
purpose,
and
situation.
HOW
THE
�����
dialect
(e.g.,
English,
Hawaiian
Creole,
colloquialisms)
study
arts,
students
gain
a greater
understanding
of visual
their
own
culture as welltoasgrade-appropriate
prepare for globalaudience,
����� of theAdjust
Identify techniques standard
used
to convey
messages
in
media.
purpose
and
situation.
citizenship.

Arts
SHAPE &

The arts also connect people across time and

REFLECT
gain a greater understanding of their own culture
and situation.
study of thepurpose
arts, students
gain a greater understanding of their own culture as well as prepare for global
as well as prepare for global citizenship.
CULTURE
citizenship.
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cultures.
Through
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study
of
the
arts,
students
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�����
Adjust
dialect���
(e.g.,
standard
English,
Hawaiian
to grade-appropriate
audience,
��� ��� ����
�����
�������
��������
The
arts alsoCreole,
connectcolloquialisms)
people across time
and cultures. Through
the

�������� ���� ����������
�����
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Adjust dialect (e.g., standard English, Hawaiian Creole, colloquialisms) to grade-appropriate audience,
purpose and situation.
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Arts
ORGANIZED
�� ����� �

HOW THE

Students explore how works of arts – dance, scenes,
songs, or images – are organized. Just as the elements
of writing (words, sentences) can be organized into
���� �����
variety
ofofforms
(essays,
poems),
the–arts
��� ��� ���� ��� ���������� Students explorea how
works
arts – dance,
scenes,
songs,soorare
images
are
����
organized. Just as the elements of writing (words, organized
sentences) can
be
organizedand
into principles.
a variety of forms (essays,
by
elements
���� �����

����

ARE

��� ��� ���� ��� ���������� Students explore how works of arts – dance, scenes, songs, or images – are
���� ����������
organized. Just as the elements of writing (words, sentences) can be organized into a variety of forms (essays,
�����
Describe lines in the plane (e.g., parallel, perpendicular, intersecting).
poems), so are the arts organized by elements and principles.
�����
Compare points, lines, line segments, and rays.
����
����������
�����
Predict
and confirm the results of putting together an taking apart two- and three-dimensional shapes.
����
����� �����Describe lines in the plane (e.g., parallel, perpendicular, intersecting).
�����
Use flips, slides, and turns to determine if two figures are congruent.
���
��� ����������
exploreand
how
works of arts – dance, scenes, songs, or images – are
����� ��� ����
Compare
points, lines,Students
line segments,
rays.
�����
Locate
the elements
plane of symmetry
in three-dimensional
objects.
organized.
Just
as the
sentences)
organized
into and
a variety
of forms (essays,
�����
Predict
and confirm of
thewriting
results(words,
of putting
togethercan
an be
taking
apart twothree-dimensional
shapes.
poems),
are the
organized
by elements
and principles.
����� so Use
flips,arts
slides,
and turns
to determine
if two figures are congruent.
���� �����
���� ����������
�����
Locate
the plane of symmetry in three-dimensional objects.
Students
also come
understand
that of
thepurposes,
arts exist
��� ���
����
������������
Students
come
to understand
that
thetoarts
exist for a variety
or
HOW
THE
�����
Describe
lines in the plane
(e.g.,also
parallel,
perpendicular,
intersecting).

����

Arts
COMMUNICATE

functions. Artists make work to communicate. Byfor
studying
“Howofthe
Arts Communicate,”
students
build make
literacy
a variety
purposes,
or functions.
Artists
�����
���� �����Compare points, lines, line segments, and rays.
and develop
critical
thinking,
andofinterpretive
skills.
�����
work
to
communicate.
By
studying
“How
the
Arts
Predict
and
confirmanalysis,
the results
putting
together
an taking apart twoand three-dimensional
shapes.
��� ��� ���� ������������ Students also come to understand that the arts exist for a variety of purposes, or
�����
flips,
slides,
and
to determine
if two figures
students
build literacy
and
develop
functions. Use
Artists
make
work
to turns
communicate.
ByCommunicate,”
studying
“Howare
thecongruent.
Arts
Communicate,”
students
build
literacy
����
����������
�����
Locate
thethinking,
plane of analysis,
symmetry
in interpretive
three-dimensional
objects. analysis, and interpretive skills.
critical
thinking,
and
develop
critical
and
skills.
�����
Represent the relationship between quantities in a variety of forms (e.g., manipulatives, tables, pictures,
symbols).

���� ��������� ����������
����� ��� ����
Represent
the relationship
between
quantities
in a varietythat
of forms
(e.g.,
pictures,
���
������������
Students
also come
to understand
the arts
existmanipulatives,
for a variety oftables,
purposes,
or
���� �����

functions. symbols).
Artists make work to communicate. By studying “How the Arts Communicate,” students build literacy
���develop
��� ����
�����
��� �������
��������
The arts also
connect people across time and cultures. Through the
and
critical
thinking,
analysis,
and interpretive
skills.
study of the arts, students gain a greater understanding of their own culture as well as prepare for global
���� �����
citizenship.
���������
����������
��� ���
����
��� ������� �������� The arts also connect people across time and cultures. Through the
HOW
THE
���� ����������
�����
Represent
the relationship
between
quantities
a variety
of forms
manipulatives,
tables, pictures,
study of the arts, students
gain a greater
understanding
ofin
their
own culture
as (e.g.,
well as
prepare for global
�����
Predict the three-dimensional object that will result from folding a two-dimensional net of the object
symbols).
citizenship.
The arts also connect people across time and
and justify the prediction.

Arts

SHAPE &
cultures. Through the study of the arts, students
REFLECT
Predict the three-dimensional object that will result from folding a two-dimensional net of the object
gain
a greater understanding of their own culture
The arts also connect people across time and cultures. Through the
and justify the prediction.
as well
prepare
for global
citizenship.
CULTURE
study of the arts, students gain a greater understanding
of as
their
own culture
as well as
prepare for global
���� ����������
����
����� �����
��� ��� ���� ����� ��� ������� ��������

citizenship.

���� ����������
�����

Predict the three-dimensional object that will result from folding a two-dimensional net of the object
and justify the prediction.
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poems), so are the arts organized by elements and principles.
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Science

Arts
ORGANIZED

HOW THE

Students explore how works of art – dance, scenes,
songs, or images – are organized. Just as the elements
���� �����
of writing (words, sentences) can be organized into
variety
(essays,
poems),
are the– are
arts
��� ��� ���� ��� ���������� Students exploreahow
worksof
of forms
arts – dance,
scenes,
songs, so
or images
�������
organized.
Just as the elements of writing (words, sentences)
organized into
variety of forms (essays,
organizedcanbybeelements
andaprinciples.

LINKING THE ARTS

�������

ARE

���� �����
poems),
so are the arts organized by elements and principles.

�������
��� ��� ����
��� ����������
���������� Students explore how works of arts – dance, scenes, songs, or images – are
�����
the mass
the Earth
exerts
a gravitational
force on all
objects.
organized. Describe
Just as thethat
elements
of of
writing
(words,
sentences)
can be organized
into
a variety of forms (essays,

poems), so are the arts organized by elements and principles.

Arts
COMMUNICATE
�������

���� ������������ ����������
Students
also come
toallunderstand
that the arts exist
HOW
THE
����� ���
Describe
that the massStudents
of the Earth
exerts
force
objects.
���
����
������������
also come
toa gravitational
understand that
theonarts
exist
for a variety of purposes, or

a variety
or functions.
make
functions. Artists make work to communicate. By for
studying
“Howof
thepurposes,
Arts Communicate,”
studentsArtists
build literacy
work
to
communicate.
By
studying
“How
the
Arts
and
����develop
����� critical thinking, analysis, and interpretive skills.
Communicate,”
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the Earth.

��� �����
��� ���� ������������ Students also come to understand that the arts exist for a variety of purposes, or
����
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citizenship.

������ ������� ����������
�����
�����
�����
�����

Describe the cultural contributions of different groups to the development of Hawai`i.
Describe the theories of early migrations from parts of Polynesia to Hawaii, including migrations myths
and legends.
Explain how language, traditional lore, music, dance, artifacts, traditional practices, beliefs, values, and
behaviors are elements of culture and contribute to the preservation of culture.
Chapter 9 – Grade 4
Page 6 of 58
Describe the changes in Hawaiian culture through contact with Westerners.
Chapter 9 – Grade 4
Page 6 of 58
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4

We Spy

���� ���������� ������

������ We Spy

������ 4

��� �����������

���� ������

Visual Arts
60 minutes
������ ��������� Students participate in an oral group activity, looking for obvious and obscure details within
an art print.
������� 2. Community Contributor� 3. Complex Thinker; 5. Effective Communicator
���� ���������� How the Arts Communicate – FA.4.1.3: Use properties, personal response, and research to

make informed judgments about artwork.
������ ����� �� ���� ����������
��������
����������

��������� ����������

������

Consistently use
Usually use properties,
Sometimes use properties, Rarely use properties,
properties, personal
personal response, and
personal response, and
personal response, and
response, and research to
research to make
research to make
research to make
make informed judgments informed judgments about informed judgments about informed judgments about
about artwork an idea or
artwork.
artwork.
artwork.
mood.
��� ���� ����������� shape, form, line, texture, color, pattern. repetition, symmetrical
������� ���� ���������� Oral Communication – L.A.4.6.1: Participate in grade appropriate oral group

activities�
������� ���� �������
��������

Participate in gradeappropriate oral group
activities in a highly
effective way.

����������

Participate in gradeappropriate oral group
activities.

��������� ����������

Participate in gradeappropriate oral group
activities, in a limited way
or in a way that only
partially facilitates the
group’s work.

������

Participate in gradeappropriate oral group
activities in a way that
does not facilitate the
group’s work.

��������� ��� ��� Gathering area for first part of lesson and for collaborative group activity.
��������� � ����������

Large art prints that have a good amount of detail - 1 to use in whole class activity, and 1 per group for
collaborative group activity.
Suggested examples: Grandma Moses ���������� �������� ���;
Faith Ringgold ������ �� ��� ����� �����, ��������� �������� ��� �� �����;
Pieter Bruegal ������� �������; Leonardo da Vinci ��� ���� ������
�

����� �� ���� ������� �������� ���� �� be familiar with art elements and principles.
�������� �����

�
�
�
�

Check school library for prints.
Teacher may choose to use vocabulary from previous or current reading, science, or social studies unit to tie in
to the clues of each art piece.
Determine your student groups prior to the lesson.
Select prints that have information about the artists.

Chapter 9 – Grade 4
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�
�������

��

������

���������

�������

�������

�

Let’s play � ��� with this print. I’ll give you a clue. If you spy it in the print, raise your
hand.
(Teacher note: Show a print and begin with a clue. For example, “I spy a bent
woman with a broom.” Students look for the item in the print. The first student
who raises his or her hand goes to the print and shows where it is located.
Continue selecting items that are more difficult to find, or challenge students with
more complex clues. Use new art or content area vocabulary, e.g., “I spy a coolcolored spherical man-made contraption adjacent to a symmetrically-textured
reptilian.” After several rounds, share the background of the art, the artist, the
period, and any relevant or interesting information.)
(Teacher note: Divides students into groups of 3-5. Give each group a print.)
��

Now your group will create clues for another print. Look for obscure or hidden
details. First, spend a few minutes individually recording clues silently. Then share
your observations with each other. Together decide which clues would be best. Use
art �������� and ���������� in your clues, as well as new vocabulary we have learned
together. What clues will challenge us? You will also share information about the art
and the artist located on the back of the print.

�

4
ARTS INTEGRATED LESSON

Much of the great artwork of the past included lots of detail to represent the culture
or a mood. Today we are going to spend time gathering � ��� clues to help us see
details that are within art prints. We will do this as a class, and then you will work in
smaller groups to create clues with another art print. Then, we’ll gather as a class
again and your group will have its turn to lead the �� ��� game.

You have 15 minutes to gather clues and information. When your group presents
the clues to the class in the �� ��� game, each member of your group will take a
turn giving a clue so everyone has a chance to speak.
��

(Teacher note: Gather students together to present their print and clues. Each group
exhibits their print and members take turns giving �� ��� clues. Students in the
audience look for the clues in the print. The group concludes by sharing
information about the print.

�

�

������� ���������� ���� ���������
�

How does the artist’s use of detail enhance the artwork?
What details provide clues to the culture of the time?
What mood is the artist trying to portray in the print?
How do the details provide clues to the mood?
In what ways does this activity help you in looking for details or clues within an art
piece to better understand what the artist is conveying?
How could you use this activity in other ways?

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

How does the artist’s use of detail
enhance the artwork?
What details provide clues to the
culture of the time?

What mood is the artist trying to
portray in the print?
How do the details provide clues to
the mood?

In what ways does this activity help
you in your research within an art
piece to better understand what the
artist is conveying?
Chapter 9 – Grade 4
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4

Angles on Kandinsky

���� ���������� ������

������ Angles on Kandinsky

������ 4

��� �����������

���� ������

Visual Arts
45 minutes
������ ��������� Using the principles of art and design, students create a work of art using acute, right,
obtuse, and straight angles.
������� 3. Complex Thinker, 4. Quality Producer
���� ���������� How the Arts Shape and Reflect Culture – FA.4.1.5: Explain how art reflects life, culture,

attitudes, and beliefs of the artist.
������ ����� �� ���� ����������
��������
����������

Analyze, using specific
examples, how art reflects
life, culture, attitudes, and
beliefs of the artist.

Explain how art reflects
life, culture, attitudes, and
beliefs of the artist.

��������� ����������

������

List ways that art reflects
life, culture, attitudes, and
beliefs of the artist.

Recognize that art reflects
life, culture, attitudes, and
beliefs of the artist.

��� ���� ����������� abstract and modern art
������� ���� ���������� Measurement Attributes and Units – MA.4.4.3: Classify right angles, acute angles,

obtuse angles and straight angles.
������� ���� �������
��������

Classify right angles, acute
angles, obtuse angles and
straight angles with
accuracy.

����������

��������� ����������

������

Classify right angles, acute
angles, obtuse angles and
straight angles with no
significant errors.

Classify right angles, acute
angles, obtuse angles and
straight angles with few
significant errors.

Classify right angles, acute
angles, obtuse angles and
straight angles with many
significant errors.

��������� ��� ��� Regular seating.
��������� � ��������� �������

Per student: pencils, 8 x 11 white drawing paper, markers, oil pastels, crayons
Suggested Wassily Kandinsky prints that show his use of angles and the elements: ��� ��� ������ ������ �����
������������ ��������� �������� �� ����� ��
(Kandinsky images are available at http://www.artchive.com/artchive/K/kandinsky.html)

�
�

����� �� ���� ������� �������� ���� �� ���� the elements and principles of art with emphasis on different

kinds of composition. They are also knowledgeable of different kinds of angles.
�������� ����� More time may be required to complete the design. This lesson may be done in two days. Create

a sample design prior to demonstration to save time.
�
�������

��

���������

������

�������

�������

Kandinsky was a Russian-born French painter and became one of the most
important 20th century artists, alongside Picasso and Matisse. He is credited with
painting the first �������� works in the history of ������ ���. Kandinsky was
fascinated by music. Because music expresses itself through sound and time, it allows
the listener a freedom of imagination, interpretation, and emotional response. He
felt music had an abstract quality. It was music that convinced him to devote his life
to his art. His art reflected his belief in the power of music.
Chapter 9 – Grade 4
Page 10 of 58
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�

Do you think these angles might represent an emotion? How does an obtuse angle
represent a mood that is different than an acute angle?
��

Today we are going to create a composition similar to the style of Kandinsky. You
will use your knowledge of art elements and principles, and angles to create this
work.

4
ARTS INTEGRATED LESSON

Look closely at the Kandinsky art print. Can you see music in the painting? He used
art elements to make you feel an emotion in the same way he felt music did. One
component of abstract art is expressing emotion. What elements does Kandinsky use
that reminds you of music?
There are many lines and shapes that form angles. Can you find an acute angle? A
right angle? An obtuse angle? A straight angle?

�

Your piece must include the following:
� 3 acute angles
� 3 obtuse angles
� 4 right angles
� 2 straight angles
(Teacher note: Write formula on board.)
You can create your angles through intersecting lines as well. Once you have drawn
your angles, use color, pattern, texture, or added shapes to add interest. Keep in
mind that objects or shapes should balance on each side of the page, e.g., Two small
angles will contrast a large angle on the opposite side of the page.
You have 20 minutes to work.
When you are done place your work on the table and we will take a gallery walk to
look at everyone’s compositions.

�

������� ���������� ���� ���������
�

�

Describe the geometric shapes, angles, and properties.
Identify the different angles in each student artwork.
What did you learn today about Kandinsky and his beliefs revealed in his art?
Were you able to express an emotion in your composition? What art elements did
you use to express this?
Were you successful in what you were trying to express in your piece?
If so explain why. If not, what would you do differently?

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe the geometric shapes,
angles, and properties you see.
Identify the different angles in each
student artwork.

Which artwork is an example of a
balanced composition? Describe the
elements that make you think this.
Were you able to express an
emotion in your composition? What
art elements did you use to express
this?

Were you successful in what you
were trying to express in your piece?
If so explain why. If not, what
would you do differently?
What did you learn today about
Kandinsky and his beliefs revealed
in his art?

Chapter 9 – Grade 4
Page 11 of 58

215

ARTS INTEGRATED LESSON

4

Gargoyles Galore

���� ���������� ������

������ Gargoyles Galore

������ 4

��� �����������

���� ������

Visual Arts
(2) 45 minute sessions
������ ��������� Students draw a gargoyle and then write a detailed description of how they drew it. The next
lesson involves reading another student’s description and replicating the drawing from the instructions. Finally,
the students write a character description of their gargoyle.
������� 3. Complex Thinker, 4. Quality Producer
���� ���������� How the Arts Shape and Reflect Culture – FA.4.1.4: Explain how art reflects life, culture,

attitudes, and beliefs of the artist.
������ ����� �� ���� ����������
��������
����������

Analyze, using specific
examples, how art reflects
life, culture, attitudes, and
beliefs of the artist.

Explain how art reflects
life, culture, attitudes, and
beliefs of the artist.

��������� ����������

������

List ways that art reflects
life, culture, attitudes, and
beliefs of the artist.

Recognize that art reflects
life, culture, attitudes, and
beliefs of the artist.

��� ���� ����������� line, shape; pattern, balance; symmetrical, replica
������� ���� ���������� Meaning – LA.4.5.1: Use appropriate facts and interesting details that develop the

intended meaning and anticipate the needs of the audience.
������� ���� �������
��������

Use appropriate facts and
interesting details that
creatively develop the
intended meaning and
clearly anticipate the
needs of the audience.

����������

��������� ����������

������

Use appropriate facts and
interesting details that
develop the intended
meaning and anticipate
the needs of the audience.

Use some trivial facts and
obvious details that relate
to but not develop the
intended meaning and
anticipate the needs of the
audience.

Use inappropriate facts
and irrelevant details that
do not develop the
intended meaning or
anticipate the needs of the
audience.

��������� ��� ��� Regular seating.
��������� � ��������� �������

Pencil and paper for writing components
Drawing paper, drawing pencil
Reproductions of gargoyles (Available at gargoylestore.com)
Eve Bunting. Night of the Gargoyles. Clarion Books, 1994.

�
�
�
�

����� �� ���� ������� �������� ���� �� ���� line, shape, pattern, symmetry, and balance.
�������� ���� During the drawing portion, seat students in a manner so they cannot see each other’s artwork.
�
�������

���������

������

�������

�������

������� �� (Teacher note: Read Night of the Gargoyles as an introduction. Share
pictures of gargoyles to students.)
��

Look at these pictures of gargoyles. Look closely at the details in the carvings and
drawings. Notice the artists’ use of lines, shapes, and patterns in the details.
The history of gargoyles of the Middle Ages was to ward off evil and welcome the
pagans (non-Christians) into the Christian Church. This is because pagans believed
in many superstitions as well as spirits. Gargoyles had combinations of natural,

�

Chapter 9 – Grade 4
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4

��

Today we will draw a gargoyle, and we will describe in writing the steps we took to
draw our gargoyle. Our writing must be accurate because another student will read
this description and try to recreate the gargoyle from your written description. Your
instructions need to be clear and precise.
Think about drawing your gargoyle from what you know about the ����� ������
�������� and �������. Is your gargoyle ������������� ��������� or will it be
������������? Include these elements and principles in your written description.
Make your gargoyle interesting, but keep it simple enough to accurately describe it.
You have 15 minutes to complete your drawing. Please sign your name at the
bottom right corner when you are done.

��

ARTS INTEGRATED LESSON

animal and human qualities in their physical appearance. In other words, they may
have a human head covered with leaves, and a body like a lion. Gargoyles were
carved from stone and placed onto the towers, buttresses and doors of cathedrals to
bring in new members. Today, gargoyles can still be seen on many churches in
Europe, and are popular as garden art in our own culture.

Now, write a detailed description of your gargoyle drawing so that another person
can draw a ������� by reading the description and without looking at the drawing.
Let’s see if your description gives the student enough detail to replicate the original
drawing. When we are finished, we will put the two drawings side-by-side to see how
accurate we were in our drawing descriptions. You have 15 minutes to write.
(Teacher note: Collect student drawings and writing.)

�

�

������� ��
(Teacher note: Pass out one gargoyle description to each student, making sure that
students receive a description other than their own.)
��

��

Read the description given to you, and then draw the described gargoyle. You have
20 minutes to complete your drawing.
(Teacher note: While students draw, create a gallery space by placing original
drawings on a table or on an open space on the floor. As students complete their
drawings, they go to the gallery space and look for the student’s name on the
artwork that matches the name on the written description they have. They place
their replica next to the original and give the written description back to the teacher
Students walk through the gallery to compare the originals with the replicas.
Teacher returns the written descriptions back to the writers for ending activity.
Different kinds of writings serve different purposes. The descriptions you wrote are
instructional or procedural writing. Now we will write a character description about
the gargoyle we drew. Using interesting details, describe the gargoyle’s personality.
What’s his name? Where does he live? What kinds of powers does he have? Finish
in 15 minutes, and we will share our character descriptions.

�

�

�

�

�

������� ���������� ���� ���������
��

Are there strong similarities between the original drawings and the drawings created
from the description? Why or why not?
What could you have added to your description so that it would be easier to recreate
the gargoyle?
Did your drawing instructions help you develop your written character description?
What did you learn about this time period of gargoyles that surprised you?

�
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Gargoyles Galore - Sample of Student Work
Original

Replica
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Original
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4

Rhythm Patterns

���� ���������� ������

ARTS INTEGRATED LESSON

������ Rhythm Patterns

������ 4

��� �����������

���� ������

Music
40 minutes
������ ��������� Students create and perform a four measure pattern using half, quarter, and eighth notes.
Students explain how their measure pattern using math terms and fractions.
������� 2. Community Contributor, 5. Effective Communicator
���� ���������� How the Arts are Organized – FA.4.2.1: Read simple staff notation.
������ ����� �� ���� ����������
��������
����������
��������� ����������

Read simple staff
notation, with ease and
accuracy.

Read simple staff
notation, with minimal
difficulty and no
significant errors.

Read simple staff
notation, with difficulty
and/or a few significant
errors.

������

Read simple staff
notation, with great
difficulty and/or many
significant errors.

��� ���� ����������� measure, rhythm, bar line
������� ���� ���������� Numbers and Operations – MA 4.2.1: Describe situations involving addition and

subtraction of fractions and decimals.
������� ���� �������
��������

Describe situations
involving addition and
subtraction of fractions
and decimals, with
accuracy.

����������

Describe situations
involving addition and
subtraction of fractions
and decimals, with no
significant errors.

��������� ����������

Describe situations
involving addition and
subtraction of fractions
and decimals, with a few
significant errors.

������

Have difficulty describing
situations involving
addition and subtraction
of fractions and decimals.

��������� ��� ��� Regular seating.
��������� � ��������� �������

�
�
�

Percussion instruments (optional)
Envelopes with assortment of musical notes, cut in pieces along the dotted lines – should include the
equivalent of 16 beats (See attached Musical Notes.)
12 x 15 chart paper with 4/4 written on the upper left, followed by space for notes equal to 4 quarter notes
and then the first bar line; second, third and fourth bar lines are drawn directly below the first (the last bar
line should be a double bar to indicate the end of the composition (For a guide, see attached Sample Four
Measure Chart.)

����� �� ���� ������� �������� ���� �� ���� about whole, half, quarter and eighth notes and about fractions of

a whole (halves, quarters, eighths). They also need to know that in 4/4 time, four quarter notes make one
measure, or equals a whole note.
�������� �����

�
�
�
�

Determine how students will be divided.
Before the lesson, do a quick warm-up with students clapping the rhythm of half, quarter and eighth notes.
Play a steady beat for each performance so students have a beat to follow as they play their pattern.
The preparation of materials for this lesson may take time, however; using the resource pieces are helpful to
the lesson.
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��

������

���������

������ ���� ����� �� �� ���� ���� ��� � ����� ����� ���� ��� ������� �� ��� �����
���� ��� �� �������� ���� �� ���������� �� ������

�������

�������

�

���� ���� ���� ������ � � ������� �������� ���� ������ ������� � ������ ��������
��� ���� ������� ��� ����� �� ��� �������� �� ������ ��� � ������� ��������
�������� ������� �� �������� ���� ���������� ������������ �� ���� �� ���������
��

��

���� ������ �� ��� ���� ��������� ����� ���� ����� ��� ���������� ��� �������
������� ������ ���� ������ �� ��� ������ ����� ���� ���� �������� ��� � �������
������� ��� ������ ������ ��� ��� ������

�

���� ������� �� ��� ��� �� ����� ������ ���������
���� ������� ��� ������� ���� ����� ��������� ������� ����� ������
���� ��� ���� ��� �������� ����� ������� ��� ��� �������� �� ���������

�

�� ��� ��� � ��������� ��� ���� ��� ��� ����� ��� ���� ���� ����� ��� ���� ��
��� �� ���� �� � ���� ���� ������ ����� ��� �� ��� ����� �� ������ �� ���� ���� ��
����� ����� ��� ���� �������� ��� ����� � ������� ��� � ��������� � ������� ��� �
������

�

�� ��� ��� ���� �������� ��� � ��� � � � �� ���� �� ��� ������� ��������� ���
����� ��� ���� ���� ����� ����� ������
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���� ������ ���� ������� ��� ������� �� ������ �� ����� ����� �� ��� ���������
��� ��� ���� �� ��� ����� �� ��� ���� ��������� ��� ��� �� ��� �������� �� ��� ���
��� ������� ������ �� ������ �� ���� ��� �� ��� ��������

4

������� ���������� ���� ���������
�

��� ����� ��� ������ ���� ������� ��� ���� ����������� �� ��� ����� ���� ���
������� ��� ���� ������
����� ��� ������ ��� ����� �� ���� ��������� ��� �� ��� ����
�������� � ��������� ������ ���� ���� ������ ����� ������ ��� ����������� ���������
�� ���������

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

���� ������� �� ��� ��� �� �����
������ ���������
���� ������� ��� ������� ����
����� ��������� ������� ����� ������
�������� � ��������� ������ ����
���� ������ ����� ������ ���
����������� ��������� �� ���������

���� ��� ���� ��� �������� �����
������� ��� ��� �������� ��
���������

��� ����� ��� ������ ���� �������
��� ���� ����������� �� ��� �����
���� ��� ������� ��� ���� ������
����� ��� ������ ��� ����� ��
���� ��������� ��� �� ��� ����
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4

ABA Form in Music

���� ���������� ������

ARTS INTEGRATED LESSON

������ ABA Form in Music

������ 4

��� �����������

���� ������

Music
40 minutes
������ ��������� Students create lists of words and images after listening to the finale of the “William Tell
Overture” and then write an ABA poem based on their interpretation of the music’s message, mood or feeling.
������� 1. Self-directed learner, 5. Effective Communicator
���� ���������� How the Arts Are Organized – 4.2.4: Identify musical forms (e.g., rondos), theme, and

variations.
������ ����� �� ���� ����������
��������
����������

Identify musical forms,
theme, and variations,
with accuracy.

Identify musical forms,
theme, and variations,
with no significant errors.

��������� ����������

Identify musical forms,
theme, and variations,
with difficulty, and/or a
few significant errors.

������

Identify musical forms,
theme, and variations,
with great difficulty,
and/or many significant
errors.

��� ���� ����������� musical form, ABA, melody
������� ���� ���������� Range of Writing – LA 4.4.1: Write in a variety of grade-appropriate formats for a

variety of purposes and audiences, such as: narratives that follow a plot and describe setting and characters, poems
that provide insight into why the topic is memorable, responses to literature, reports that focus on a central
question and incorporate summaries from research, accounts based on personal experience that have a clear focus
and supporting details, pieces to reflect on learning and to solve problems.
������� ���� �������
��������

Insightfully adapt writing
to grade-appropriate
formats for a variety of
purposes and audiences.

����������

Adapt writing to gradeappropriate formats for a
variety of purposes and
audiences.

��������� ����������

Write with some
adaptation to gradeappropriate formats for a
variety of purposes and
audiences.

������

Write with little
adaptation to gradeappropriate formats for a
variety of purposes and
formats.

��������� ��� ��� Regular seating.
��������� � ��������� �������

� Finale of “William Tell Overture” by Gioacchino Rossini (available at Barnes and Noble)
� CD player
� paper and pencil
Optional Resources that show ABA Form in music:
� “Simple Gifts” (American Shaker song)
� “Chinese Dance” from ��� ���������� by Peter Ilyich Tchaikovsky
� “March of the Siamese Children” from ��� ���� ��� � by Richard Rodgers
�
�������

�

���������

Today, we are going to listen to a short piece of music. I am not going to tell you
the title or anything about it. Close your eyes while you listen and see what images
or pictures come to mind. (Teacher note: Play finale of “William Tell Overture.”)

������

�������

�������

�
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As we listen a second time, make a list of words that will help you remember the
music. Write down the images that you “see.” What do you think the composer
wants you to feel or think about? Pair share your list with your partner. Let’s go
around the room and tell what some of your images are.

�

��

Leave your lists and listen again. This time you are listening for the ���� of the
music. Listen for different, contrasting sections that create a pattern. For example,
what is the form of this song? (Teacher note: Sing or write on the board.):

�

Twinkle, twinkle little star
How I wonder what you are
Up above the world so high
Like a diamond in the sky
Twinkle, twinkle little star
How I wonder what you are
Right! There are 3 contrasting sections and the first and third are the same both in
words and in ������. In music, this is called ��� (A=lines 1 & 2, B=lines 3 & 4,
A=lines 5 & 6).
Now let’s listen to the finale for a third time. Who can identify the form of the
finale? Right, it is ��� again. When I play it this time, raise your hand when you
hear the A part, put your hand down when you hear the B part, and raise it again
when you hear A again.
(Teacher note: Discuss and clarify where the sections are, playing it once more, and
writing “A” and “B” on the board when each section begins. The B section starts
approximately 52 seconds into the piece. The A section returns at approximately
1:34. In between, there are some secondary themes, the main theme repeats, and
there is some other material.)
��

Now, take your word lists out and write an ��� poem using some of the images
and words from your list. Make your poem match the music in its feeling, mood, or
message. Your poem will have to begin and end with the same words (the A part).
Your B section can be a different length than the A section. Since you are not
writing a song, you do not have to worry about melody. I’ll play it a few more times
while you are writing.

4
ARTS INTEGRATED LESSON

�

�

�

Read your poem to your partner.
������� ���������� ���� ���������
�

�

Did you like this piece of music? Why or why not?

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe the musical form ABA.
Identify the musical form of
“Twinkle, Twinkle, Little Star” and
the finale of “The William Tell
Overture.”

What do you think the composer
wants you to feel or think about
when you hear the finale?

Do you like this piece of music?
Why or why not?
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4

Spontaneous Inventions

���� ���������� ������

ARTS INTEGRATED LESSON

������ Spontaneous Inventions

������ 4

��� �����������

���� ������

Music
45 minutes
������ ��������� Students analyze a performance by Bobby McFerrin and apply these criteria to the reading of
Chapter 2 of James and the Giant Peach.
������� 2. Community Contributor, 5. Effective Communicator
���� ���������� How the Arts Communicate – FA.4.2.5: Develop criteria used to analyze a musical

performance.
������ ����� �� ���� ����������
��������
����������

Develop criteria used to
analyze a musical
performance, including
references to how good
technically the
performance was, how
musical it was, at least one
other valid criterion, and
consistently using the
equivalent musical
terminology rather than
general vocabulary terms.

Develop criteria used to
analyze a musical
performance, including
references to how good
technically the
performance was, how
musical it was, and usually
using the equivalent
musical terminology more
than general vocabulary
terms.

��������� ����������

Develop criteria used to
analyze a musical
performance, including
references to how good
technically the
performance was, or how
musical it was, and using
the equivalent musical
terminology about as
often as general
vocabulary terms.

������

Develop criteria used to
analyze a musical
performance, with few
references to how good
technically the
performance was, or how
musical it was, is coherent
but incomplete, and uses
general vocabulary more
often than the equivalent
musical terminology.

��� ���� ����������� pitch, intonation, melody, tempo
������� ���� ���������� Delivery – LA.4.6.5: Vary expression, pacing, pitch, and intonation according to

content and purpose.
������� ���� �������
��������

Insightfully vary
expression, pacing, pitch,
and intonation according
to content and purpose.

����������

Vary expression, pacing,
pitch, and intonation
according to content and
purpose.

��������� ����������

������

Speak with some variation
in expression, pacing,
pitch, and intonation
according to content and
purpose.

Speak with little variation
in expression, pacing,
pitch, and intonation
according to content and
purpose.

��������� ��� ��� Regular seating.
��������� � ��������� �������

�
�
�

Bobby McFerrin. Spontaneous Inventions. DVD. Track 2, "Bwee-Dop;" Track 5, "Itsy Bitsy Spider,” Blue Note
Records 7243 5 99747 9 8 (Available at Borders, Amazon.com)
TV/DVD player
Roald Dahl. James and the Giant Peach. Puffin, 2000.

����� �� ���� ������� �������� ���� �� ���� or have experience with music terms – tempo, pitch, expression

and have read the story James and the Giant Peach.
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�������

��

������

���������

�������

�������

�

���� ��� ��� �������� �� �� ������� ��� ��������� ���� ��� �� �� ���� ��� ������
��� ����� �� ��� ���� � ���� �� ���� ��������� ��� ����� ��� ����� ���� �����
��� ���� ����� ���� ���� ���� ��� ����������� ��������� �� ��� ����������
���� ���� ��� ��������� �������� �� ��� ������������ ������������ �������
����������� ��� �� ��� ������ ��� �� ��� ���� �� ��� ��� ���������� ���� � �����������
������ �� ���� �� ���� ����������� ����� ��������� �� ������� ���������� ���� �� ������
��� ����� �������� ���������� �� ��� ��������� �� � ������������
�������� ����� ����� �������� �� ����� �� �������� ���� �������������
��

�

����� ����� ������� ��������� ��� ��� �� �� ��� ��� ����� ���� �������� �� �������
������� ������������ �������� ����� ���� ����� �� ���� ����� ��������
���� ���� ���� ����������� ����������
����� ��� �� �� ��� ����� ����� ���� �������� �� ��� ������� �� � ������

��

����� ���� �� ��� ������ ������� �� ����� ��� ��� ����� ������ ������ ���� ����
�������� �� ���������
����� ��� �������� �� ������ �� ������� ��� ���������� ������������ �� ��� ����� ��
���� ��� ������� ������ �� ���� ���� ����� ������� ��������� ��� �� ��� ���������
�������� ����������� ��� ������������ �� ��� ��� ������� ��� ����� ����� ����
������ ��� ���� ����� ������� ��� ��� ���� �� ���� � ���������� ������� ������� ���
����� �� ���� ����� �� ���� �� ������ ���� � �����
���� ������� ���� ������� ��� ���������� ������� ��� �� ��� ����� ���� �� �������
��� ������ �� ��� ������������������

4
ARTS INTEGRATED LESSON

� ����� ���� �� ���� ��� � ��� ����� ���� ����� ��������� ��� �������� �� �
��������� ��� ���� ��� ����� ��� ���� ���� ����������� ������ �� ������� ���
�������� �� ��� ������������ �� �� ������ ���� ������ �� ���� ��� �������� ����
���� ��� ����� ��� ��� ����� �������� ����� ���� ����� �� ����������

�

������� ���������� ���� ���������
�

���� ����� � ����������� ��������� �� ������ ���� ��� ������� ��������� ��������
���� �� ��� ��� �� ������� � ������������ ����� ������� �� ����� ��� ��� �����
����� ��� ��� ������� ���� �� ���� �� ���� ����� ���� �� �� ���� �� �� �� ������
��� ����� ��������������

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

���� ��� ��� ���� ��� ��� ��
����������� ���� ��� �����
�������� �� �� ������� ���
���������
�������� ��� ��� ������� �� �����
��� ��� ����� ����� ����� �������
���� ������� �� �������� �� ���������

��� ��� ��� ����������� �� ���
�������� �� ���������� ������ ���
������������
��� ��� ��� ���� ���� �� ��� ����
���� �� �����

���� ���� ���������� ����������
����� ��� ���� �� ��� ��� ���� ��
��� ���� ����
��� ����� ��� ���� ��� ������� ��
� ����� ��� ���� ����������
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4

Sequence of Events

���� ���������� ������

ARTS INTEGRATED LESSON

������ Sequence of Events

������ 4

��� �����������

���� ������

Drama
45 minutes
������ ��������� Student groups create and perform tableaux that demonstrate students’ understanding of the
sequence of events of the story and the characters motivations.
������� 5. Effective Communicator
���� ���������� How the Arts Are Organized – FA 4.3.1: Interpret a character’s external motivations.
������ ����� �� ���� ����������
��������
����������
��������� ����������
������

Effectively and insightfully
use the body to interpret a
character’s external
motivations.

Effectively use the body to
interpret a character’s
external motivations.

Superficially use the body
to interpret some of a
character’s external
motivations.

Ineffectively use the body
to interpret a character’s
external motivations.

��� ���� ����������� character intention, emphasis, scene, characters, event, tableau, setting, action, sequence
������� ���� ���������� Understanding Text Structures – LA 4.2.2: Use organizational patterns (e.g.,

sequence of events) to access and understand information.
������� ���� �������
��������

Use organizational
patterns to access and
understand complex
information, in a highly
effective way.

����������

Use organizational
patterns to access and
understand information.

��������� ����������

������

Use organizational
patterns in a way that gives
limited access to and/or
understanding of
information.

Use organizational
patterns in a way that does
not help access and
understand information.

��������� ��� ��� Clear, open space for movement.
��������� � ��������� ������� Selections from a single text broken down into small scenes, which can be

distributed separately to groups of students.
����� �� ���� ������� �������� ���� �� ���� how to create tableaux and be able to recall the sequence of events

to a previously read story.
�������� ����� Use this lesson after reading a story. Students look at each tableau to decide the correct order.

The students then arrange tableaux into the story’s sequence of events. Students demonstrate knowledge of
sequence of events and how it helps understand a story.
�
�������

���������

�

(Teacher note: Create groups with 3 -5 students.)
Each of your groups will receive one ����� from a story. Designate one student in
your group to read the ����� aloud. As a group, list the ���������� in the �����, the
������� of the ���������� and the main ����� of the �����.

�

With your group, create a ������� based on the �����. Use your bodies to
communicate ���������, ������� and ������. (Teacher note: Encourage students to
take turns stepping out and observing the ������� and making adjustments as
necessary to achieve detail of ���������, ������� and ������.)

������

�������

�������

�

�
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As a group, evaluate your tableau. What are some elements that work well? Are
the characters and their intentions clear? How have you captured the main event of
the scene? What changes can be made to improve your tableau? Discuss ideas for
improvement, deciding which parts need stronger emphasis.

�

All groups rehearse your tableaux simultaneously. Add the emphasis you discussed.

�

Each group will now share their tableau with the class. (Teacher note: Have groups
share one at a time, but not in the correct story order.)

�

Describe how each tableau communicates the characters’ intentions, as well as the
story’s setting and action. What is each character trying to achieve in the scene?
How can you tell?

�

�
�
�

As you watch the other groups, determine which tableau represents which scene
from the story.
�

As a class, we will now arrange the tableaux according to the sequence of events. If
you think your tableau represents the beginning of the story, place yourselves at this
end of the room. If you think your tableau represents the scene at the end of the
story, place yourselves at the opposite end. Middle scenes fill in where you think
your tableau fits within the group.

�

Each group will now perform their tableau, so together we can present the story in
the correct sequence of events.

�

�

������� ���������� ���� ���������
�

How did each group express each of the character’s intentions in a scene? How
could you tell what motivated the character within the scene? How were we able to
put the tableau into the proper sequence of events from the story? How did you
determine where your scene fit into the overall story? Describe how all the tableaux
together helped you understand the story.

�

�

Return to your desks and in your writing journal describe how the sequence of
events helped you understand the plot of the story.

�

4
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�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe how each tableau
communicated the characters’
intentions and motivations, as well
as the story’s setting and action.
Describe how the tableaux help you
understand the story.

What is each character trying to
achieve in the scene? How can you
tell?

How did each group express the
characters’ purposes in each scene?
How did we put the tableau into the
proper sequence of events? How
did you determine where your scene
fit into the overall story?
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Crow Boy

���� ���������� ������
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������ Crow Boy

������ 4

��� �����������

���� ������

Drama
�2) 40 minute sessions
������ ��������� Students demonstrate their understanding of a story’s characters through expressive use of
their bodies and voices and compare specific, significant moments in the life of the character to their own.
������� 3. Complex Thinker
���� ���������� How the Arts are Organized – FA.4.3.2: Use the voice to express emotion.
������ ����� �� ���� ����������
��������
����������
��������� ����������

Effectively and insightfully
use the voice to express
emotion.

Effectively use the voice to
express emotion.

Superficially use the voice
to express some basic
emotion.

������

Ineffectively use the voice
to express emotion.

��� ���� ����������� character intention, emphasis, expressive qualities, pantomime, tableau, voice
������� ���� ���������� Personal Connection – LA.4.3.5: Analyze similarities and differences between the

actions, motives, and appearance of a character in a narrative text and self or people in own life.
������� ���� �������
��������

Analyze the significant,
and some subtle,
similarities and differences
between the actions,
motives, and appearance
of a character in a
narrative text and self or
people in own life.

����������

��������� ����������

������

Analyze the significant
similarities and differences
between the actions,
motives, and appearance
of a character in a
narrative text and self or
people in own life.

Describe similarities and
differences between the
actions, motives, or
appearance of a character
in a narrative text and self
or people in own life.

Recognize similarities and
differences between the
actions, motives, and/or
appearance of a character
in a narrative text and self
or people in own life.

��������� ��� ��� Clear, open space for movement.
��������� � ��������� �������

Drum, Mallet, or Sticks
Taro Yashima, Crow Boy. Viking Press, 1976.

�
�

����� �� ���� ������� �������� ���� �� ���� how to work together in groups and stay focused on a task.
�������� �����

Encourage students to try different ideas as they explore the main character’s life. Ask them to respond
honestly to each situation.
Use a drum or other percussion instrument to cue freezing and to cue when you want students to begin
carrying out your instructions.

�
�

�
�������

�

�

���������

������

������� ��
I have a story for us to explore about a boy named Chibi. Here’s a picture of him.
(Teacher note: Show the picture of Chibi in his raincoat from the book.) What do
you notice about Chibi? What seems different about him?
Everyone will ��������� Chibi’s walk to school. As you walk, remember personal
space. As you walk, listen carefully.

�������

�������

�

�
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There are many things Chibi does as he walks. First, let’s imagine Chibi is getting
ready to go. Show me what it looks like when Chibi is putting on his old walking
shoes. Begin. Show what it looks like when he is getting a rice ball for his lunch.
Where will he put it? He gets out his bag, packs it and carries it over his shoulder.

Chibi continues walking up the hill, breathing heavy. What does he see flying in the
sky above him? How does he sound if he imitates that animals call? He comes to a
stream and steps on rocks to cross. He stops to throw breadcrumbs to the fish. On
the other side, he carefully picks a flower, smells it and puts it in his bag. Suddenly,
it rains. Chibi breaks off a banana leaf branch for his umbrella. His feet get stuck
in the mud. Where can he sit and clean off his shoes? And relax.
�

What did you see as you were walking, Chibi? What kinds of animals? What kinds
of plants? Which did you find most interesting? Why? Where do you go to think
or be alone?

�

Small groups of you will now create a �������, showing Chibi’s favorite place. One
of you is Chibi while the others create the place. You have about 2 minutes.

�

Group one, show us your idea. (Teacher note: Give them a cue.) Hold still as the
rest of us talk about what you’ve created.
Everyone else, what do you see? Where is Chibi’s favorite place? How did the
groups express the idea? Group one, relax.
(Teacher note: Continue with each group.)

�

�

�

�

�
�
�

Listen as the story continues. “Chibi was afraid of the teacher and the children. He
didn’t make friends with them at all. He was left alone on the playground at
playtime.” Let’s investigate this. What do children do on the playground at recess?
(Teacher note: Make a list of student suggestions.)
On my cue, everyone find your own personal space. In just a moment, I’m going to
ask you to create still images of the children on the playground. Show me. (Teacher
note: Name an activity.) And relax.
Now, show me. (Teacher note: Name another activity and give them a cue.) That’s
good. And relax.
(Teacher note: Repeat with each of the activities listed.)
Let’s make a whole group ������� together, showing the students and Chibi on the
playground. First we need a volunteer to show Chibi in relationship to the other
children on the playground. (Teacher note: Ask for a volunteer.) On my cue,
everyone freeze into a playground activity as our volunteer freezes as Chibi. And
relax. How did that seem? If we did it again, how would you change the picture to
reflect the story?

ARTS INTEGRATED LESSON

He is now taking a walk on a path through the trees in the dark. Show how he finds
the trees in the dark so as not to run into them. He finds a tree fallen down and has
to crawl over it. He stops to pick up a rock and look for bugs. Does he find one?
What’s interesting about it? How does he look if he copies the bug?

�

�

�
�

������� ���������� ���� ���������
�

How do the kids on the playground feel about Chibi? How do you think Chibi
feels? What does Chibi want or need, what are his ����������? How did you feel
when you were one of the other children? How are Chibi’s experiences similar or

�
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different to your own? How is it possible for a story from a long time ago and so far
away to be like your own life? How does thinking about your own experiences help
you understand the story?
�

������� ��
Listen as the story continues. “Five years passed and Chibi was in 6th grade. He had
a new teacher, Mr. Isobe, who was a very friendly man. One day he had some
exciting news.” (Teacher note: Speak as Mr. Isobe.) “We’re going to have a talent
show! Each of you tell me what you are going to do for your talent.” (Teacher note:
Continue with the story.) “When the talent show was nearly over, everyone was
enjoyed talking with each other about their talent. Then Chibi appeared on the
stage, to the surprise of the rest of the class.”

�

In your small groups, decide what Chibi’s talent was and practice how you can be
Chibi sharing the talent as a group.

�

One group at time will now share Chibi’s talent.

�

�
�

(Teacher note: Ask students the following questions after each group shares.)
What did they show that Chibi had learned from being in the forest? Describe what
other students did to create their ����������. Describe how other students used
their ������ to create their ����������. Describe how Chibi’s experiences may be like
your own or someone you know. How does thinking about your own experiences
help you understand the story?
(Teacher note: Repeat for each group.)
�

�

How do you think the other children now felt about Chibi?
Let’s investigate. In your small groups, you will make three ��������; first how the
students felt when Chibi stepped on the stage, second, while he did his talent and
third, when he was finished. You have 30 seconds to create your first frozen picture.

�

Let’s see what you created. Make your first frozen picture. And relax. (Teacher
note: Repeat for the other two pictures.)

�

Finally, how do you think Chibi felt when this was all finished? Show me a frozen
picture of how he feels. He looks like he’s feeling. (Teacher note: Describe what
students are doing.) And relax.

�

�
�

������� ���������� ���� ���������
�

When you were Chibi, how did the scene make you feel?
How did you feel when you were one of the other children?
How are Chibi’s experiences similar or different to your own?
What makes Chibi’s experiences similar or different to yours?
How can you apply what you learned here to experiences in your own life?
If we did this again, how could you use your ���� or ����� to be more expressive of
the ����������?
How did you contribute to class today?

�

�

Describe in your writing journals the similarities or differences between Chibi’s
experiences and some of your own. Explain what makes the experiences similar or
different. How were your ���������� or motives alike or different? How might the
experience have been the same, but you and the ��������� different?

�
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���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ���������

���� �� ��������

Describe what you noticed that
other students did to create their
characters.
Describe how other students used
their voices to create their
characters.
Describe how Chibi’s experiences
may be like your own or someone
you know.

When you were Chibi, how did the
scene make you feel? How are
Chibi’s experiences similar or
different to your own? What makes
Chibi’s experiences similar or
different to yours? How can you
apply what you learned here to
experiences in your own life?

If we did this again, how could you
use your body or voice to be more
expressive of the characters? How
did you contribute to class today?

���� �������� �������
��������

Dynamic and imaginative
blend of bodies and voices
clearly communicate the
purpose of a scene.

����������

Characters, action and
purpose are conveyed
clearly through dynamic
use of strong and varied
voices.

��������� ����������

Characters are evoked by
use of voice, but are not
sustained or participants
laugh. Voices are clear,
but soft.

������

Voices give no sense of
characters, purpose or
action. Participants
cannot be heard.

4
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Visualization

���� ���������� ������

ARTS INTEGRATED LESSON

������ Visualization

������ 4

��� �����������

���� ������

Drama
60 minutes
������ ��������� After visualizing a specific sequence, students create both written descriptions and narrated
tableaux that incorporate figurative language.
������� 1. Self-Directed Learner
���� ���������� How the Arts Communicate – FA.4.3.2: Use the voice to express emotion.
������ ����� �� ���� ����������
��������
����������
��������� ����������

Effectively and insightfully
use the voice to express
emotion.

Effectively use the voice to
express emotion.

Superficially use the voice
to express some basic
emotion.

������

Ineffectively use the voice
to express emotion.

��� ���� ����������� narration, emphasis, visualization, point of view, tableau
������� ���� ���������� Clarity – LA.4.5.3: Use figurative language to emphasize meaning.
������� ���� �������
��������
����������
��������� ����������

Use innovative figurative
language that creatively
emphasizes meaning.

Use figurative language to
emphasize meaning.

Use figurative language
that does not emphasize
the meaning.

������

Use figurative language
that does not clarify
meaning.

��������� ��� ��� Clear, open space for movement.
��������� � ��������� ������� Text selection and/or descriptive passage based on a specific unit of study

(culture, science)
����� �� ���� ������� �������� ���� �� ���� that good writing includes descriptive details and what simile and

metaphor are.
�������� ����� Use this lesson to develop students’ sense of imagining details in order to prepare them for

practicing more descriptive writing. Visualization can also explore in more depth a difficult reading selection. It
engages students deeper in their imagined version of a culture, or geographic location, preparing them to read
more about such.
�
�������

�

���������

Close your eyes and listen carefully, imagining what I �������.
“You are a sea turtle shuffling along the sand. The water sparkles like a marble in
the sun. You really want to get into that water. Before you get there, however, what
do you see on the sand? What else is crawling nearby? Finally, you reach the water.
How does it feel? How does this change the way you move? You dive slowly under
the water, a submarine submerging. What do you see as your eyes dip below the
surface? Now you are swimming through the velvety ocean. How deep is it? Can
you see the bottom? What is there? You start feeling as empty as an old shell on the
beach when you see something delicious. What is it? How do you get close to it?”
(Teacher note: Continue as desired, focusing on questions that encourage students
to answer them imaginatively and modeling figurative speech.)

������

�������

�������

�
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�

At your desks, describe in writing the adventure you experienced from the turtle’s
����� �� ����, using at least one simile and one metaphor.

�

(Teacher note: Volunteers share their writing.)
What details did the author use to describe the adventure? How could you tell what
the turtle was feeling or thinking? What smile or metaphor did the author use?

�

(Teacher note: Create groups of 4-5 students.)
With your group, pick one member’s writing. You have 2-3 minutes to create a
������� that shows an important moment from the story.

�

�
�

�

�

(Teacher note: One at a time, groups share.)
��

�

��

�

Describe how each group captured and important moment from the story. What
details did they use that helped tell the story? Describe how the other students used
their ������ to suggest their ����������. How did they elaborate on the meaning of
the story?
You now have 2 minutes to create a ��������� sentence to accompany the �������
that describes the picture, being sure to use simile and metaphor. As you practice,
make sure that each member of your group shares the narrative.
(Teacher note: One at a time, groups share.)
Describe how the ��������� used their ����� to capture the feeling of the �������.
What do you notice about the way others’ used their ������ that made this an
effective story? What types of figurative language did the group use to describe the
adventure?

�

�

4
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��

Open your eyes. What did you see or feel during the �������������?
Using a simile or metaphor, describe the way the ocean floor looked. Describe the
other creatures you saw. Describe the moments you felt happy, scared, excited, sad,
or other feelings.

�
�

������� ���������� ���� ���������
�

What was the strongest part of your ��������������? How did you contribute to
your group’s �������������? If we did this again, how could you use ����� to be
more expressive of the story?

�

�

Describe, in writing, how using figurative language makes a story more interesting.

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe the ocean floor and
creatures you saw. Describe how the
narrator used their voice to capture
the feeling of the tableau. Describe
how each group captured and
important moment from the story.
What details did they use that
helped tell the story?
What details did the author use to
describe the adventure?

What do you notice about the way
others’ used their voices that made
this an effective story? How did the
other students use their bodies to
suggest their characters? How could
you tell what the turtle was feeling
or thinking? How did they elaborate
on the meaning of the story?

What was the strongest part of your
dramatization? How did you
contribute to your group’s
dramatization? If we did this again,
how could you use voice to be more
expressive of the story?

���� �������� �������
��������

� ������� ���
����������� ��� �� ������
������� ������������ ���
�������������� �� � �����
�� ����������
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�������

��������� ����������

������ ��� ������� ��
��������� �� ������ ���
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������������ ����� ��������
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������ Making Dances From Stories

������ 4

��� �����������

���� ������

Dance
60 minutes
������ ��������� Students create a short group dance that shows their understanding of selected vocabulary
words from a story.
������� 2. Community Contributor, 4. Quality Producer
���� ���������� How the Arts Are Organized – FA.4.4.1: Combine dance elements to create a simple dance

with a partner or small group.
������ ����� �� ���� ����������
��������
����������

Combine an extensive
variety of dance elements
to create a simple dance
with a partner or small
group.

Combine a variety of
dance elements to create a
simple dance with a
partner or small group.

��������� ����������

Combine a few dance
elements to create a
simple dance with a
partner or small group.

������

Combine one or two
dance elements to create a
simple dance with a
partner or small group.

��� ���� ����������� transition, choreograph, locomotor, nonlocomotor
������� ���� ���������� Vocabulary and Concept Development – LA.4.1.1: Use new grade-appropriate

vocabulary, including homophones and homographs, learned through reading and word study, including root
words, affixes, and word origins.
������� ���� �������
��������

Use new grade-appropriate
vocabulary, including
homophones and
homographs, with fluency,
accuracy, and precision.

����������

��������� ����������

������

Use new grade-appropriate
vocabulary, including
homophones and
homographs, with no
significant errors.

Use new grade-appropriate
vocabulary, including
homophones and
homographs, with a few
significant errors and/or
many minor errors.

Use new grade-appropriate
vocabulary, including
homophones and
homographs, with great
difficulty and many
significant errors or rarely
use new vocabulary.

��������� ��� ��� Large, open space; tables and chairs pushed to side.
��������� � ��������� �������

�
�
�
�

Michael Nordenstrom. Pele and the Rivers of Fire. Bess Press, Inc., Honolulu, Hawaii, 2002.
Hand drum; optional: uli uli, ipu
“Let’s Make a Dance” and “Things to Consider While Making Dances” Charts (See Appendix: Resources.)
Chart with vocabulary words from story: nestle, scorch, rekindle, collide, flow, quake, wrap, rise, burst

����� �� ���� ������� �������� ���� �� ���� what a verb is. Students should have experience with locomotor

and nonlocomotor movement.
�������� �����

�
�
�

Place dance charts from ������� on the wall so that students can refer to the charts as they work.
You may want to break this lesson into 2 parts.
This lesson can be adapted to almost any story. By selecting particular verbs from the story, you can build a
simple dance.
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�
�������

��

������

���� ��
Today we’re going to focus on vocabulary words. One of our language arts
benchmarks says that we must learn and use new vocabulary words by reading and
studying them. These words (Teacher note: Point to chart.) are all from the story I
am going to read to you.
Listen for them as I read Pele and the Rivers of Fire. One of the words is a
homophone; see if you can pick it out. Remember that the same word can have
different forms. “Rise,” for example is the root word of rises, rising, and rose. You
may hear a different form of the root words on the chart.

�������

�������

�

Did you hear all of the words on the chart? I will lead you through a movement
improvisation/exploration of the vocabulary words. These words are: nestle, scorch,
rekindle, collide, flow, quake, wrap, rise, and burst.
Find an empty space in the classroom so that you can use your bodies to represent
the verbs. Remember that in dance you are either frozen, or moving in place, or
traveling to another place. You will try all three ways.
Examples:
� Pele sleeps wrapped in a blanket of hot lava...nestled in the crater. Freeze your
bodies in the shape of sleeping. Sleeping in a twisted shape. Sleeping on a
different level. Imagine you are the blanket. How would you “wrap”
something? Something very big? Something on low level? Show the motion of
“nestling.” What does it mean?
� Pele’s stretching causes the volcano to rattle, shake and “quake.” Show these
non-locomotor motions with your arms, legs, shoulders, hips, back, whole body.
Is there a difference among these three words?
� Roar, blast and “burst” happen next. Perhaps these can be shown with
locomotor movements. Or, burst and then freeze. Or burst three times in rapid
succession, using three different body parts.
� Lava flows, some quickly, some slowly, like rivers. Show what “flowing” looks
like, both fast and slow. Start just with arms, then travel. Try curved and
straight pathways.
� “Scorch” means to shrivel or parch with intense heat. Use your motions to
show that heat is coming out of you. How would you move if you were being
scorched? Try this with a partner: one of you scorches, the other one is
scorched.
� The lava “collides” with the ocean and steam “rises” up. How can you show
colliding into an imaginary wall without touching anyone or anything? Try
colliding with a partner without touching. The lava instantly hardens into stone
when it touches the ocean. Show the suddenness of freezing after the
smoothness of flowing. What does rising and floating steam look like?
� After Pele dies, she “rekindles” her flame. What does this mean? Yes, it is like a
dying campfire that still has hot coals or glowing embers. You can get it to
become a fire again. What does that motion look like?

4
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��

���������

�

�

What do the words have in common? Right, they are all verbs. Are any of them
homophones? That’s right, “wrap” is a homophone, because there is another word
that sounds like it, but has a different meaning, “rap.” What is the meaning of each
word?
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��

���� ��
Break into groups of 4. I will assign you 3 of the verbs to create a short dance. Do
not tell the other groups the words that you have. (Teacher note: give each group an
index card with 3 of the verbs written on it.)

�

Remember that there are different ways you can approach �������������� the
dance. Everyone in the group can do the same motions at the same time. Or
different people can do different motions, perhaps interacting. Or the group can
work together to show one idea, even if different people are doing different
motions. Remember to use a variety of levels, directions, tempi and energies.
(Teacher note: Refer students to the ������� charts.)
This will be the structure of the dance and I will accompany your dance with the uli
uli and ipu. You will start the dance in neutral, standing straight with arms at sides,
waiting for uli uli to begin.
1. Beginning: frozen shapes
(Accompaniment: Rattle uli uli for 2 seconds.)
2. Middle: 3 verbs
(Accompaniment: Play 4 slow kahela on ipu. One kahela = u (quarter note),
te (quarter note), u (eighth note), te (eighth note) te (quarter note). “U” is
played by hitting bottom of ipu with heel of hand. “Te” is played by hitting
side of ipu with fingertips.)
3. End: sudden change of energy, ending with surprise new shape
(Accompaniment: On ipu, “rumble” with fingers for 2 seconds, then 1 loud
beat.)
(Teacher note: Give time for groups to choreograph and practice. Remind students
to use ��������� and ������������� movements. Do several practices all together,
with you providing uli uli and ipu accompaniment.)
��

Now you will perform for each other. After each performance, audience members
will try to guess the verbs shown.

�

Describe what dance elements you saw. What were the verbs being performed?
Were the ����������� between verbs smooth? What could your group do to improve
your dance?

�

������� ���������� ���� ���������
�

�

Does a dance tell a story in the same way that a book does? Explain.
What new verbs did you learn today?
What other homophones can you think of?

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe what dance elements you
saw.
Describe the transitions you saw.

What were the verbs being
performed?
Does a dance tell a story in the same
way that a book does? Explain.

What could your group do to
improve your dance?
What new verbs did you learn
today?
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���� ���������� ������
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������ Symmetrical Objects

������ 4

��� �����������

���� ������

Dance
60 minutes
������ ��������� Students use their bodies to make three-dimensional symmetrical shapes, alone and with
others, and locate the plane of symmetry in those shapes.
������� 2. Community Contributor, 4. Quality Producer
���� ���������� How the Arts Are Organized – FA.4.4.1: Combine dance elements to create a simple dance

with a partner or small group.
������ ����� �� ���� ����������
��������
����������

Combine an extensive
variety of dance elements
to create a simple dance
with a partner or small
group.

Combine a variety of
dance elements to create a
simple dance with a
partner or small group.

��������� ����������

Combine a few dance
elements to create a
simple dance with a
partner or small group.

������

Combine one or two
dance elements to create a
simple dance with a
partner or small group.

��� ���� ����������� symmetry
������� ���� ���������� Symmetry – MA 4.6.2: Locate the plane of symmetry in three-dimensional objects.
������� ���� �������
��������
����������
��������� ����������
������

Explain how to locate the
plane of symmetry in
three-dimensional objects.

Locate the plane of
symmetry in threedimensional objects.

Recognize if a plane is the
plane of symmetry in
three-dimensional objects.

Unable to recognize if a
plane is the plane of
symmetry in threedimensional objects.

��������� ��� ��� Large, open space; all tables and chairs pushed to side.
��������� � ��������� �������

Hand drum
Optional music: Bobby McFerrin. Bang! Zoom. Audio CD. Capitol Records, 1995.
CD player

�
�
�

����� �� ���� ������� �������� ���� �� ���� math vocabulary – two- and three-dimensional, plane and

symmetry.
�������� �����

This lesson can be used as an introduction to the benchmark. It will provide a kinesthetic understanding of
the concept of plane of symmetry. In order to meet the benchmark, however, teachers must follow up by
having students find the plane of symmetry in everyday 3-D objects and geometric shapes.
In dance, when a person freezes his body, we say he is making a “shape.” In visual arts, however, and in math,
a “shape” is a closed line on a two-dimensional surface. In visual arts, a three-dimensional shape is a “form.”
This lesson can be taught in two to three parts.

�

�
�

�
�������

�

���������

���� ��
Stand up and spread out in the space; get where you can see me. Mirror my
movements as accurately as you can.
(Teacher note: Lead, moving symmetrically and freezing occasionally in symmetrical
shapes.)

������

�������

�������

�
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�

�

�������� ��� ������ �� ����� ���� ���� �� ��������� ���� �� ������ ������
����������� ������ ��� ���������� ��� ��� ������ �� ���� �������� ������

��� �� �� ���� ���� � ����������������� ������� ���� �� ��� ��� ����� ��
������������ �� ���� ������ ��� ����������������� ������ ���� � ������ ���
�������� ������� � ���� ����� �� ����� ������� ������� ���� ���� ���� ���� �� �����
�������� ��� ������ ���� ���� �� ���� ���� ���� ���� ������ ��� ��� ����� �������
���� ��� ���� ���� �� ���� ���� �� �� ��� ���� �� � ������ �� ������� ��� ��� �����
���� �� ��� ������
�

���� ������� ���� ����� �������� ���� ����� ������� ������ ����������� �����
�������� ������� ��� �������� ������ �� ���� ������ ��� ���� �������

�

�

��� ����� ��� ���� ������������� ������� ���������� ������� ��������� ����� ��
������������� ����������� ���������� ����� �������� ��������� ����������� ��������
��������� �������� ��������� �������� ��������� ���� ���� ���� ���� ���� �� ��� ����� �� �
������ ���������� �� ���� ����� �����

�

�

������ ����� ��������� ����������� ������ �� ��������� ������� ��� �������� �����
��� ����������� �������� ���� �������� ���� ����� �� ������ � ���� ��� ��� ����
��� ����� �������� ����� ��� ���� ��� ����� ���������

�

�

���� ��
������� ���� � �������� ������ ������ ����� ��� ����� ��� ���� ����� �� ���������
�������� ����� �������� ���� ������ �� ������ ���� ������ �� �� ���� �� ����� �� ��
����� �� ������

4
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��� �� �� ���� ���� � ��������������� ����� �� ������������ �� ��� ��� ���� �� ��
���� ��� ���� ��� ��� ������ ������� ������ �� �� ������������ ��� ��� ���� ���� �� ���
���� �� ��������� �������� ����� ����������� ���� � ����� ��� ��� �� ���
����������� ��������� �� ������� �������

�

���� ��� ���� ���� ���� ���� ���� ���� ����� ����� ��� ��� �� ��� ���� �� ���� ����
���� �������� ������� ������ ��������� ������� ����������� ������� ������ �����
��� ��� �� � ��������� ����� ���� ���� �������� ������ ����� ��� ��� ������ ����
�������� ������ ���� ���� ���� ��������
�

���� ���� �������� ������ ��������� ������ ����� ��� ����� �� �������� �� �������
���� ���� � ������� ���� �������� �� ���������� ���� ���� ������� �� �� ��� �������
���� �� ���� ����������

�

��

���� �� ������ �� ����� ������ � ����������� ����� ������ ��� ��� �� ��������� ��
���� ���� ��� ������ �� ��� ��� ��� ���� ����� ���� ����� ���� ������� ����
������ ��� �������� ���� ���� ������ ��� ����� �� �������� �� ���� ����� ������
�������� ����� ���� ����� ������ ��� ���� �� �� ���� ������ �� ����������

�
�
�

���� ���� ����� ����� ������ ��� �� ���������
�� ��� ��� �� ���� ���� ����� ������ ���� ����� ����� ��� ���� ���
��������������������� ��� ����� �� ���� ���� ������ ����� ��������� ����� �������
������ ���� ���� ��� ����� �� ��������� ������� ���� ���� ���� ������ ���� ������
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4

��

���� ��
���� �� ��� ����� �� ������� ���� �� ���� ���� ���� � ������ ����� ������
�������� ���� �������� ����� �� �� ������� �� ���� ����� ���� ������ ��� ����
������ ����� �� �������� ���� ���� ������ �� ������� ��������� ��� ���� ���� ��������
��� ����� �� �������

�
�

����� ��� ���� ������ ��� ���� �����
�� ��� ���� �� ������������ ����� ����� ������ ��� ��������� ������
�� ������
�� ��� ���� ����������� ����� ���� �������
�� ������
�� ��� ���� � ����������� ����������� �����
�� ������
�� ������ �� �������� ������������ �����
�� ������
�������� ����� �������� ��� ������ �� ��� ��������� ������ �� ��������� ���� �� ����
�� ���� �� ���� ��� ������ ��� �������
�

�������� ��� ��������� ������ �� �������� ���� ���� ����� �����
������� ���������� ���� ���������
�

�� ��� ����� ���� � ����������� ����� ����� ����� �� ���� ���� ����� ������� ���
������� ��� ������� ��� ������� ��������
���� ��� ������ �� ������ �� ��� ����� ����� ���� �������� �� �� ���� ���
������ �� ������ �� �������� �� ��� ������ ��������

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

�������� ��� ��������� ������ ��
�������� ���� ���� ����� �����

����� �� ��� ����� �� �������� ��
���� ����������������� ������ ����
����� ��� ��� �����
���� ���� ���� ����� ����� ������
��� ���

�� ��� ����� ���� � �����������
����� ����� ����� �� ���� ����
����� ������� ��� ������� ���
������� ��� �������
���� ��� ������ �� ������ �� ���
����� ����� ���� �������� �� ��
���� ��� ������ �� ������ ��
�������� �� ��� ������ ��������
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4

Volcano

���� ���������� ������

ARTS INTEGRATED LESSON

������ Volcano

������ 4

��� �����������

���� ������

Dance
60 minutes
������ ��������� Students create movements that represent steam, magma, volcanic explosions and lava. They
write an essay that describes how volcanoes shape the Earth’s surface.
������� 2. Community Contributor
���� ���������� How the Arts Are Organized – FA.4.4.1: Combine dance elements to create a simple dance

with a partner or small group.
������ ����� �� ���� ����������
��������
����������

Combine an extensive
variety of dance elements
to create a simple dance
with a partner or small
group.

Combine a variety of
dance elements to create a
simple dance with a
partner or small group.

��������� ����������

Combine a few dance
elements to create a
simple dance with a
partner or small group.

������

Combine one or two
elements to create a
simple dance with a
partner or small group.

��� ���� ����������� pathway, choreography, transition, fluency
������� ���� ���������� Forces that Shape the Earth – SC.4.8.2: Describe how fast processes (e.g., volcanoes,

earthquakes) sometimes shape and reshape the surface of the Earth.
������� ���� �������
��������

Use evidence to explain
how fast processes have
shaped and reshaped the
surface of the Earth.

����������

Describe how the shaping
and reshaping of the
Earth’s land surface is
sometimes due to fast
processes.

��������� ����������

Provides examples of the
shaping and reshaping of
the Earth’s land surface
due to fast processes.

������

Recognize that the
shaping and reshaping of
the Earth’s land surface is
sometimes due to fast
processes.

��������� ��� ��� This lesson works best in a large, open space, e.g., cafeteria or library with tables pushed

back, or library.
��������� � ��������� �������

�
�
�
�
�
�
�

Brad Lewis. Birth by Fire. Island Heritage.
Mauliola Cook & Orr, Katherine. Discover Hawai‘i’s Birth by Fire. Island Heritage.
Videos of volcanoes in action (check the public libraries for listings)
Scarves or crepe paper (in red, orange, yellow, and black)
Hand drum
Chart paper
Optional resources:
Holo Mai Pele. Dir. C. Tatge. VHS. 2001.
Bishop Museum Science Center exhibit on volcanoes

�������� ����� This lesson can be used as an introduction to volcanoes formed by hot spots. Later, you may

also want to talk about volcanoes that are created by subduction.
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�
�������

��

���������

������

�������

�������

�

Can someone summarize how volcanoes change the shape of the Earth’s surface?
��

Spread out in the general movement space and find your own personal space and sit
down.

�

�

�

(Teacher note: Pass out scarves or have a few students assist with distribution.)
You each have a scarf to work with. I am going to call out words from our volcano
vocabulary list. Find a way to move the scarf in response to the words. Stay in-place
on your personal spot. Freeze in a shape that is hidden by the scarf.
I look across our volcano and I see ����� ������ (water vapor). Does the steam rise
slowly, quickly? Start moving. Great, I see some children are rising to standing,
some only to their knees. Try different levels to rise to. And freeze in a “steam
shape.” What does that look like?

4
ARTS INTEGRATED LESSON

We are going to create a dance about volcanoes.
(Teacher note: Show students a video of volcanic activity. Show them pictures in
books of volcanoes or divide them in groups and have them look at the books
themselves. Create a vocabulary list of words describing the volcanoes seen in the
video and books. Using the book Discover Hawai‘i’s Birth by Fire, read and discuss
the concepts of the ring of fire and the hot spot theory of the creation of the
islands.)

I see magma bubbling and boiling. Excellent, I see shoulders and elbows bubbling
on some children in addition to their scarves. What parts of your body can bubble
as you manipulate your scarf? Play with the speed and size of your bubbling. Does it
have a rhythm? And freeze your bubbling!
(Teacher note: Go through the list of words. Start with vocabulary where the
students move in-place then move onto the words that would travel through the
general space.
Example order of exploration:
- steam rising
- magma bubbling, boiling, swirling
- pressure building
- explosions of lava
- lava flowing
- lava hardening
Remind students to use levels, different parts of their body, time – fast or slow, size
– big or small, etc. to encourage variety in their movements. End with a freeze
before calling out the next word.)
Let’s break into two groups and watch each other dance the list of words. Audience,
describe the shapes and motions you saw.
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4

��

Let’s see if we can put all these movements into a dance. I need six volunteers to be
the “Ring of Fire.” The six of you must decide what kinds of movements you will do
as the “Ring of Fire.” Decide on three movements that we have explored and put
them into a sequence, e.g., rise, swirl, explode. You must be able to repeat it.
���������� smoothly from movement to movement. You will be in a circle. The
other groups will be moving in and out of your “Ring of Fire.”
(Teacher note: Show students the designated area and formation they will be in.)

�

�

The rest of the class, will you get together into groups of three or four? As a group
you must decide how you will 1. Enter the “Ring of Fire.” (Will you bubble, swirl, flow?)
2. Explode.
3. Form a group “flowing lava” shape.
4. Exit the “Ring of Fire” as a group flowing slowly. The group shape must
change as it flows on its path.
You have five minutes to ����������� your dance.
(Teacher note: Go around to each group to assist if necessary.)
All right, let’s all practice our sequences together. Show me your beginning shape.
Begin. Freeze when you hear the drum.
��

Now, let’s decide the order of the groups. “Ring of Fire” group, you will start the
dance. If we were performing on a stage, we would see the “Ring” as the curtain
opened. Will you take your places now? You must all have a beginning shape. Let
me see that now. Good. Relax and sit on your spot while I give instructions to the
other groups.

�

Okay, we have four groups that have to enter the “Ring of Fire.” I’m assigning each
group a number – 1, 2, 3, and 4.
Group 1, when I hit the drum that is your cue to enter the “Ring of Fire” to perform
your sequence.
Group 2, your cue to enter the “Ring” is when you see Group 1 starting to flow out
of the “Ring.” I’ll help remind you on this first run through.
Group 3, your cue to enter the “Ring” is when Group 2 is flowing out.
Group 4, do you know what your cue to enter the “Ring” is? Right, when Group 3
is flowing out.
“Ring of Fire” group, you keep repeating your sequence the whole time. All groups
keep dancing with ������� and moving in a straight ������� outside of the “Ring”
until you hear the music stop.
When the music stops, you freeze in your group shape. Hold your shape until I tell
you to relax.
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4

Okay, let’s try it. “Ring of Fire” group let me see your beginning shapes. When you
hear the music, you may begin your movement. Here, we go….

What is the mood or feeling conveyed in this dance?
How can your group improve your part of the dance?
��

�

�
�

Please take the next 15 minutes to explain, in writing, how volcanoes can shape and
reshape the surface of the Earth.
������� ���������� ���� ���������
Do you think that dancing about volcanoes and the ring of fire helped you learn
about how the surface of Earth is changed by fast processes? If so, how?

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe the shapes and movements
you saw.

What is the feeling or mood
conveyed in this dance?

How can your group improve your
part of the dance?

���� �������� �������
��������

����������

��������� ����������
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(Teacher note: Run through the dance at least twice so that students can practice
the timing of their entrance and establish ������� and the sense of working together
as a whole group.)

������

Include diverse choices of
body, energy, space, and
time that clearly convey
the purpose of the dance.

Include choices of body,
space, time, and energy
that are appropriate to the
dance.
.

Include choices of body,
space, time and energy
that are limited and
predictable.

Include little use of body,
space, time or energy
elements. Movement is
monotonous and may
seem “flat.”

Use dance vocabulary and
elements to describe
dances.

Use dance vocabulary and
elements to describe
dances.

Use dance vocabulary and
elements that are limited
to shapes, levels and
directions observed in
dances.

Use dance vocabulary that
is limited to basic shapes
and levels observed.

Work well together as a
group. All members
cooperate with
enthusiasm and good will
to create a dance.

Work together as a group
to create a dance.

Work together, but only
some participate in
decision making to create
a dance.

Work individually, barely
able to make any group
decisions.
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������ Dimension Dances

������ 4

��� �����������

���� ������

Dance
60 minutes
������ ��������� Students “draw” imaginary points, line segments, rays, lines, and planes in the air and create
a dance about dimensions.
������� 2. Self-Directed Learner, 4. Quality Producer
���� ���������� How the Arts Communicate – FA.4.4.2: Create simple dances that communicate abstract ideas

or feelings.
������ ����� �� ���� ����������
��������
����������

Create an extensive variety
of simple dances that
communicate abstract
ideas or feelings, by using
body, energy, space, and
time.

Create a variety of simple
dances that communicate
abstract ideas or feelings,
by using body, energy,
space, and time.

��������� ����������

������

Create a few simple
dances that communicate
abstract ideas or feelings,
by using body, energy,
space, and time.

Create one or two simple
dances that communicate
abstract ideas or feelings
that involve using body,
energy, space, or time.

��� ���� ����������� focus
������� ���� ���������� Geometric Shapes and Their Properties and Relationships – MA.4.5.3: Compare

points, lines, line segments, and rays.
������� ���� �������
��������

����������

Compare points, lines,
line segments, and rays,
with accuracy.

Compare points, lines,
line segments, and rays,
with no significant errors.

��������� ����������

Compare points, lines,
line segments, and rays,
with a few significant
errors.

������

Compare points, lines,
line segments, and rays,
with many significant
errors.

��������� ��� ��� Large, open space; tables and chairs pushed to side.
��������� � ��������� ������� CD player and music, e.g., “Amelie” CD by Yann Tiersen (track #1: “J’y Suis

Jamais Alle”)
����� �� ���� ������� �������� ���� �� be familiar with body, energy, space and time. This lesson can be used as

an introduction to the benchmark, in which case students would need no prior knowledge of points, line
segments, etc. Or the lesson can be used after you have introduced the vocabulary, to give students a kinesthetic
understanding.
�
�������

���������

������

�������

�������

What is space? Where is space? What shape is it? How big is it? How do we
measure it? Today’s dance lesson will try to answer some of these questions.
�

�

�

248

Walk around in the space and occasionally make a dot in the air with your fingertip.
Be sure to look at the dot when you make it. Make some up high, down low and inbetween. Use other body parts to make the dots (elbow, toe, knee, nose). We
cannot see these dots; they are imagined only. They have no size. In math these are
called points. How many points are there in this room? (Infinite)
Make two points in two different places in the space, then draw a line to connect
them. You have drawn an imaginary line segment. Be sure to ����� on the line
segment as you draw it. Keep drawing straight line segments – the shortest distance
between two points – but now, without first making the points. Make line segments
that are high, low, diagonal, vertical, horizontal. Use other body parts to draw line
segments.

�

Now, look at and touch a point in space with your index finger. From that point,
start to draw a line segment, but instead of stopping at another point, throw it out
into space. You have drawn an imaginary ray. A ray has one end point; its other
end goes on forever into space. Draw more rays, shooting them off in different
directions. Be sure to look where you are shooting them.

�

�
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that are high, low, diagonal, vertical, horizontal. Use other body parts to draw line
segments.
Now, look at and touch a point in space with your index finger. From that point,
start to draw a line segment, but instead of stopping at another point, throw it out
into space. You have drawn an imaginary ray. A ray has one end point; its other
end goes on forever into space. Draw more rays, shooting them off in different
directions. Be sure to look where you are shooting them.

�

�

A line has no endpoint; both ends of the line go into infinity. You cannot draw a
whole line. So, draw parts of lines in the air. Make both straight and curved lines.
Your lines have no thickness, only length. A line measure distance; it has one
dimension. It is one-dimensional. Use different body parts to draw lines at
different levels.

�

�

Now draw three points anywhere around you. Imagine a pane of glass that touches
all three points at once. Wipe the surface of this glass. If the glass pane was
infinitely large, it would represent a plane. A plane is flat. It has two dimensions. It
is two-dimensional. Try making and wiping other planes (horizontal, vertical,
diagonal). See where you are wiping. How many planes are there in this room? 10?
50? 100? Infinite number? There are an infinite number because any three points
define a plane, and there are an infinite number of points.

�

What do you think three dimensions looks like? All the planes added together
make three dimensions. The third dimension is all around us: over, under, in front,
behind. Touch the space all around you, anywhere and everywhere. Solids, such as
boxes, balls, eggs and people are called three-dimensional. Imagine that you are
inside an egg. Feel the curved inside of the shell. Scramble the egg from the inside.
Imagine that you are inside a giant ham. All your body parts have knife edges. Slice
and carve the ham from the inside. In dance, when you are moving through three
dimensions, it is called carving.

��

Let’s summarize the dimensions and their corresponding dance gestures on the
board: 0 dimension = a point (make a dot)
1 dimension = a line (draw a line)
2 dimensions = a plane (wipe a window or tabletop or other flat surface)
3 dimensions = a solid (touch and carve in all directions)

��

You will compose a 64 count dimension dance. You will make the movement
gestures that create the illusion or indicate the presence of 0-3 dimensions. Count
off 0, 1, 2, and 3. All the zeroes will start with 0 dimension and proceed to 1, 2, and
3. All the ones: 1, 2, 3, 0. And so on. You do not have to assign 16 counts for each
dimension. Use different body parts, levels, directions, speeds and energies. I will
play the music while you compose and practice your dances.

��

Let’s share our dances. (Teacher note: Have all the zeros go at the same time. The
second time, mix them up so that four different ones are together.)

4
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�
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������� ���������� ���� ���������
�

Describe and compare the movements that create a point, line segment, ray, line,
plane and solid.
What would you name your dance?
What would you do differently to make your dimension dance better?

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe and compare the
movements that create a point, line
segment, ray, line, plane and solid.

What would you name your dance?

What would you do differently to
make your dimension dance better?
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Dancer in Hawai`i

���� ���������� ������

ARTS INTEGRATED LESSON

������ Dancer in Hawai`i

������ 4

��� �����������

���� ������

Dance
60 minutes
������ ��������� Students create a written report describing and interpreting the role of a hula dancer in
three different time periods in Hawaii, and evaluating the hula dancer’s value to the culture.
������� 3. Complex Thinker
���� ���������� How the Arts Shape and Reflect Culture – FA.4.4.4: Describe how the dances of Hawaii reflect

the Hawaiian history and culture.
������ ����� �� ���� ����������
��������
����������

Describe, in great detail,
how the dances of Hawaii
reflect the Hawaiian
history and culture.

Describe, in detail, how
the dances of Hawaii
reflect the Hawaiian
history and culture.

��������� ����������

Describe, in some detail,
how the dances of Hawaii
reflect the Hawaiian
history and culture.

������

Describe, using minimal
detail, how the dances of
Hawaii reflect the
Hawaiian history and
culture.

��� ���� ����������� hula
������� ���� ���������� Early Hawaiian Society – SS 4.3.1: Explain the origin and culture of early Hawaiians.
������� ���� �������
��������
����������
��������� ����������
������

Explain, with clear and
precise detail, the origins
and culture of early
Hawaiians.

Explain, with detail, the
origins and culture of
early Hawaiians.

Explain, with minimal
detail, the origins and
culture of early Hawaiians.

Ineffectively explain the
origins and culture of
early Hawaiians.

��������� ��� ��� Regular set up.
��������� � ��������� �������

� Internet access
� Guest speakers: ���� ���� (hula teacher), ����� dancer (member of a hula school)
� George Kanahele. Hawaiian Music and Musicians, An Illustrated History. University of Hawai‘i Press, 1979.
� www.//pbs.org/holomaipele
Optional Resources:
Holo Mai Pele. Dir. C. Tatge. VHS. WNET & PIC, 2001.
Kumu Hula: Keepers of a Culture. Dir. Robert Mugge. VHS/DVD. Winstar, 1989.
Merrie Monarch Festival 38th Edition. VHS. KITV 4, 2001. (or any edition)
� �������

���������

��������

View the video, Holo Mai Pele.
What does this dance remind you of?
What feeling do you get from this dance?
What do you think this dance is about?
What makes the dance “Hawaiian”?

��������

Research the role of a ���� dancer during three different time periods in Hawai‘i.
� What was the role of the hula dancer in pre-contact Hawai‘i?
� What was the role of the hula dancer during the reign of Kalakaua?
� What is the role of the hula dancer in present day Hawai‘i?

������

�������

�������

�

�

�
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Examples of questions to research:
Was the hula dancer the keeper of historical knowledge? Transmitter of genealogy?
Entertainer?
How did the hula dancer of each time period dress?
What role did ritual play for the hula dancer in each time period?
Was the hula dancer paid? If so, how?
Was the hula dancer respected? What was his/her status in society? What was
society’s attitude toward the hula dancer?
Was there a difference between male and female hula dancers’ roles?
Write an essay that describes and interprets the role of the hula dancer in the three
different time periods in Hawaii, and evaluate the hula dancers’ value to the
culture.
��������

Present your research to the class. Specifically:
What was the most interesting or surprising piece of information discovered about
these dancers?
If a dancer from each time period were here, what questions might you ask him or
her?

�

(Teacher note: Choose form of class presentation that you prefer.)
Suggestions for Lesson Extensions: This lesson can also be extended to the role of
other artists in Hawaiian culture as well as artists in other cultures and time
periods.
������� ���������� ���� ���������
�

Would you want to be a dancer in Hawaii in any of those time periods? Explain.

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe the movements in the
dance using dance vocabulary.

If a dancer from each time period
were here, what questions might
you ask him or her?
What does this dance remind you
of?
What feeling do you get from this
dance?
What do you think this dance is
about?
What makes the dance “Hawaiian”?

What was the most interesting or
surprising piece of information
discovered about these dancers?
Would you want to be a dancer in
any of those time periods? Why or
why not?
Evaluate the hula dancers’ value to
the culture.

���� �������� �������
��������

Describe, interpret, and
evaluate the role of the
dancer in the three time
periods; compare and
contrast these roles.

����������

Describe, interpret, and
evaluate the role of the
dancer in each of the
three time periods.

��������� ����������

Describe the role of the
dancer in the three time
periods.

������

Describe the role of the
dancer during one time
period.
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Sculpting the Human Head
���� ������

ARTS LESSON

������ Sculpting the Human Head

������ 4

��� �����������

���� ������

Visual Arts
60 minutes
������ ��������� Students sculpt a clay bust of a human head that shows correct proportion, symmetrical
balance, accurate detailed features and human expression.
������� 3. Complex Thinker; 4. Quality Producer
���� ���������� How the Arts are Organized – FA.4.1.1: Uses the elements and principles of art and design,

such as emphasis, proportion, complementary colors, positive and negative space, and depth, to communicate an
idea or mood.
������ ����� �� ���� ����������
��������
����������

Consistently uses the
elements and principles of
art and design, such as
emphasis, proportion,
complementary colors,
positive and negative
space, and depth, to
communicate an idea or
mood.

Usually uses the elements
and principles of art and
design, such as emphasis,
proportion,
complementary colors,
positive and negative
space, and depth, to
communicate an idea or
mood.

��������� ����������

Sometimes uses the
elements and principles of
art and design, such as
emphasis, proportion,
complementary colors,
positive and negative
space, and depth, to
communicate an idea or
mood.

������

Rarely uses the elements
and principles of art and
design, such as emphasis,
proportion,
complementary colors,
positive and negative
space, and depth, to
communicate an idea or
mood.

��� ���� ����������� three-dimensional, proportion, neutral, sculpture, pinch, subtractive method, symmetrical

balance, score, texture, armature
��������� ��� ��� Regular set up.
��������� � ��������� �������

Sketch paper or journal for sketching ideas
Oil base clay in neutral colors (ex: black, tan, white, gray) Note: these neutral colors come in pre-packaged sets:
one stick piece of clay per student.
Variety of carving tools: toothpicks, wooden skewers, clips, plastic knives
Paper towels or cardboard to work on
Armature made of 2x4x3 inch piece of wood with a 3-inch screw drilled through the middle. These can be
made with scrap wood. One per student

�
�
�
�
�

Photo images or actual three-dimensional sculpture from different cultures. Suggested books and images:
Andrea del Verrocchio, �������� �� � �����, Marble, 1475-80 (Museo Nazionale de Bargello, Florence).
Jean Antoine Houdon, ���� �� ����� �������, terra cotta on wood base, 1771 (Musee de Louvre, Paris). This can be
found in The Art Book, Phaidon Press Limited, London England, 1994.
����� �� ���� ������� �������� ���� �� ���� ��� arts elements and principles of art.
������� ���� Display images throughout the lesson so students can refer to prints while they work.

Ask parents to volunteer to cut and assemble armature bases before lesson ���� ��������� ������. Have clay sticks out
of packaging and ready for selection by students. Allow students to use only one neutral color for their sculpture,
but keep a selection of small clay pieces separate for students who wish to have a different neutral color added in
their details.
�
�������

�

���������

Look at these sculpture prints of human heads. A ��������� is a �����������������
work of art made by carving, modeling, or adding material.
Look at these examples of sculpture. What shapes do you see? Is there �����������
�������? Where is the line of symmetry?
You are going to make a sculpted bust showing the shoulders, neck, and head of a
human, using oil base clay. Your subject can be someone you know or a person from
your imagination.

252
��

(Teacher note: Demonstrate the following steps to students.)
Watch as I make my sculpted bust. First I will sketch what it will look like, making a
couple of sketches to pick out the best one. Next I will select one neutral color to

������

�������

�������

�4
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You are going to make a sculpted bust showing the shoulders, neck, and head of a
human, using oil base clay. Your subject can be someone you know or a person from
your imagination.
��

4
ARTS LESSON

(Teacher note: Demonstrate the following steps to students.)
Watch as I make my sculpted bust. First I will sketch what it will look like, making a
couple of sketches to pick out the best one. Next I will select one neutral color to
use. ������� colors are not in the basic color wheel. They are black, gray, white, and
tan. Some consider brown a neutral as well. I’ll also get my ��������, which is the
framework that the sculpture is built on top of so it has support and a base. The
armature allows you to rotate your sculpture to view all sides while you work. To
keep my area clean, I’ll work on top of a piece of cardboard (or paper towel).
Using a plastic knife, I cut my clay stick in half. This half will become the shoulders.
See how I push the clay over the middle of the screw on top of the armature. Now I
use my fingers to press the clay down onto the base around edges to secure and
round it out.
Next is the neck. I will cut a small section off the remaining clay and roll it into a
cylinder form using the palm of my hand. Trim the sides into straight edges. To
make sure it attaches to the shoulders, scratch or ����� the surface of both sections
that will be attached using a toothpick. To adjust the ����������� of the neck and
shoulders and create ����������� �������, use �������� and ��������
(manipulating) with the fingers to smooth any unwanted edges.
I’ll form the remaining clay into an oval ball shape. Check the proportion between
neck and shoulders and add or take away clay to create balance. Taking away clay is
called the ����������� ������. I want the neck to be half the length of the head.
The shoulders should be three times the width of the head. Now I attach the head
(on top of armature screw) with the ������� and �������� method.
By lightly pressing the toothpick into the clay I scratch in marks for placement of the
eyes, nose, and mouth and ears. I add the ears first. Next are the eyes, nose, and
mouth. I’ll make these features by adding and subtracting clay. Try to experiment
with different expressions on your face to show emotion.
Add details of hair and clothing articles with a different color of clay. You an also
add ������� to hair, skin, and clothing details with your carving tools. Remember to
use the scoring, pinching, and modeling methods. An option is to experiment with
tilting the head to create a different posture.

��

Go back to your desks and begin. You have 30 minutes to work.
(Teacher note: Cover sculpture with baggies in between work time to protect from
dust if extending this to two days.)
When you are done, place your sculpture on the table and we’ll look at our work.

�
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������� ���������� ���� ���������
�

�

�������� ��� ����������� ������� �� ���� ����������
���� ���� ��������� ������ �� �������� �������� ��� �������� ���� ���� ��� �����
����� ���� ���������� ��� ��� �����
���� ����� ��� �� ����������� ���� ����� ����

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

�������� ��� ����������� ������� ��
���� ����������

���� ���� ��������� ������ ��
�������� �������� ��� �������� ����
���� ��� ����� �����

���� ����� ��� �� ����������� ����
����� ����
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Singing a Round

���� ������

ARTS LESSON

������ Singing a Round

������ 4

��� �����������

���� ������

Music
������ ��������� Students sing a round using appropriate pitch, rhythm, and beat.

45 minutes

������� 2. Community Contributor, 4. Quality Producer
���� ���������� How the Arts are Organized – FA.4.2.3: Sing or play an independent part of a song with two

or more parts.
������ ����� �� ���� ����������
��������
����������

Sing or play an
independent part of a
song with two or more
parts, using excellent
pitches, rhythm, steady
beat; are not distracted by
other singers; and do
equally well singing either
first or second.

Sing or play an
independent part of a
song with two or more
parts, using appropriate
pitches, rhythm, steady
beat; are not distracted by
other singers; and do
equally well singing either
first or second.

��������� ����������

������

Sing or play an
independent part of a
song with two or more
parts, using generally good
pitch, rhythm, steady beat;
are not distracted by other
singers; and do equally
well singing either first or
second but not both.

Sing or play an
independent part of a
song with two or more
parts, with a few errors in
pitch, rhythm, or beat; are
distracted by other singers;
and hesitates while singing
both first and second.

��� ���� ����������� echo, round, harmony, dynamics, tempo
��������� ��� ��� Regular seating.
��������� � ��������� �������

Music Alone Shall Live, #6, p. 12 The Book of Canons, Compiled by John M. Feierabend, First Steps in Music,
Inc. Simsbury, Conn. (Available at westmusic.com)
����� �� ���� ������� �������� ���� �� ���� or have experience with singing simple rounds e.g., "Row, Row,

Row Your Boat," and the music terms: dynamics and tempo.
�������� �����

Be sure that the students know the song well before attempting to put it into a round.
Decide how you will divide the students to sing in a round.
�
�������

��

�

���������

Please be my ���� as we learn this new song “Music Alone Shall Live.”
(Teacher note: Teach this song by having students echo each phrase then put the
phrases together until the whole song is learned.)
How many of you know "Row, Row, Row your Boat"? How is it usually sung? Right
as a ����� – one person or group starts singing the song and then another person or
group starts sings the same thing but starts later. Let’s try it with “Row, Row, Row
your Boat.” This half of the room is will start first. The other half will start after the
first phrase.

������

�������

�������

�

�
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��

Now, let's see if we can sing "Music Alone Shall Live" as a �����.
We will divide into two groups. This group will sing the whole first phrase alone
and then when they start the second phrase, the other group will start the song from
the beginning. We should sing it at least two times to get the full effect of a �����.

4

�

�

This time when you sing, watch carefully. When I hold up my hands, would you
hold the sound you are singing at the point that my hands are raised. What do you
notice?
�

When you sing in a �����, do you notice that one group sings one pitch while the
other group sings a different pitch? When two or more pitches are sung at the same
time, we call that �������.
Please sing this one more time. This time, really work at listening to the other part
as you sing your part. Make your part have the same ������� level and the same
�����. Continue singing and when I raise my hands, hold that sound you are
singing until I signal you to stop so that we all end together. Some of you may be
singing one pitch and another group a different pitch that creates �������. Let's
switch the order so that the group that went second will go first.

ARTS LESSON

(Teacher note: Sing through several times so that students become comfortable with
the process. Create smaller groups of students to sing the two-part round so that you
can assess whether or not a student can sing or play an independent part of a song
with two or more parts,)

�

������� ���������� ���� ���������
��

Describe what we did with these songs.
How does singing in a ����� make you feel? Why do you suppose people sing in
rounds? In the �����, is it harder if you start to sing first or go second? Which
sounds better – singing a song in unison or as a �����? Why? Why not? Which
way did you prefer? Why?

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Complete the sentence "A round
is....."

How does singing in a round make
you feel? Why do you suppose
people sing in rounds?

In the round, is it harder if you start
to sing first or go second?
Which sounds better – singing a
song in unison or as a round? Why?
Why not? Which way did you
prefer? Why?
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When We Are A Story

���� ������

ARTS LESSON

������ When We Are A Story

������ 4

��� �����������

���� ������

Drama
60 minutes
������ ��������� Students create and perform specific scenes from a story that demonstrate their
understanding of the story and show the characters’ intentions and motivations.
������� 2. Community Contributor
���� ���������� How the Arts are Organized – FA.4.3.1: Interpret a character's external motivations.
������ ����� �� ���� ����������
��������
����������
��������� ����������
������

Effectively and insightfully
use the body to interpret a
character’s external
motivations.

Effectively use the body to
interpret a character’s
external motivations.

Superficially use the body
to interpret some of a
character’s external
motivations.

Ineffectively use the body
to interpret a character’s
external motivations.

��� ���� ����������� character intention, conflict, resolution, actions, events, dialogue
��������� ��� ��� Clear, open space for movement.
��������� � ��������� �������

�
�

Drum, sticks, or mallets
Folk tale (e.g., Vivian Thompson. Hawaiian Tales of Heroes and Champions. University of Hawaii Press,
1986.)

����� �� ���� ������� �������� ���� �� ���� how to create character action and dialogue. They should also be

able to work well in groups.
�������� ����� Take time with each step. The time perimeters are guides only. If necessary, allow students more

time to create their scenes. Repeat steps so that students can practice and become comfortable sharing their ideas.
�
�������

�

�

�

���������

������

�������

�������

This story is from Hawai`i, about a time long ago. (Teacher note: Share story.)
Together we’re going to recount the story I told by outlining the major
������/�������. First, who are the ���������� of the story? What is each ���������
trying to achieve? What is motivating each? Where did the story take place? What
was the main ���������������� of the story? What was the first ����� of the story?
(Teacher note: Continue, creating an outline of the story on the board or chart
paper.)
Small groups of you will each have one section of the story to explore and eventually
act out. Once your group has its section, divide the ���������� and inanimate
objects among yourselves. If you have more people in your group than ���������� in
the story, then imagine who or what else you could be that will best help
communicate your section of the story.

�

�
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�

�

��

�

�

Now you have 7-10 minutes to build your �����. Begin.
(Teacher note: Wander about the room, helping, suggesting, supporting as
necessary.)
Before we share the �����s, let’s have all groups practice one time together. Do not
stop and try to correct your �����. If you make any mistakes, just go on. I’ll give
you some time to talk about it afterwards. When your group is finished, please sit
down so I know you’re done.

�

Each group will now share in story order.

�

4
ARTS LESSON

��

Each of your groups will develop your section of the story into a full dramatization
by creating a ����� through ������ and ��������. With ��������������, each group
will act out their section of the story using ������ and �������� making it look,
sound and feel as real as possible. Don’t write the words down yet. Let yourselves
experiment with different ways to express ideas. If you have an inanimate object in
the �����, such as a door or tree, you also need to add ������, �������� and/or
sound. Think of the talking trees in The Wizard of Oz or the dishes in Beauty and
the Beast. You have about 4-5 minutes to sit with your group and discuss what your
ideas for acting out your section of the story. Begin.

������� ���������� ���� ���������
��

For the groups that were watching, what did you see? What did you like most about
their �����? What ������ was captured in each ������� or �����? How could you
tell? What is each ��������� trying to achieve in the �����? How can you tell?
How did your group accomplish its task? How did you contribute to your group’s
success? Complete this sentence, “I think it would have been better if we had…?”

�

���������� ���������� �� ��� �������� ������� ������� �� ����� �� �������� �� ��� ������ �� ������ ����� �������� ����� �����
��� ���� �� ����� ���� ���� ��� ����������

���� �� ��������

���� �� ���������

���� �� ��������

Describe what you see in the scene.
Describe how the dialogue and
action helped you understand the
scene. Describe how each scene
showed the characters’ intentions
and motivations.

What action was captured in each
scene? How could you tell? What
was each character trying to achieve
in the scene? How could you tell?

How did your group accomplish its
task? How did you contribute to
your group’s success? Complete this
sentence, “I think it would have
been better if we had…?”

���� �������� �������
��������

��������� ����������

������

Surprising and
imaginative dialogue
evolves naturally from the
objectives and conflict of
the scene or characters.

Dialogue clearly evokes a
sense of the characters
and their purpose.

����������

A scene contains dialogue
but with little connection
to characters, relationships
or events.

A scene’s purpose is
unclear due to lack of
dialogue. Participants
falter with dialogue, or say
nothing.

Dynamic and imaginative
action evolves naturally
from the objectives and
conflict of the scene or
characters.

Character action supports
the scene’s goal.

A scene contains some
action but with little
connection to characters,
relationships or events.

A scene’s purpose is
unclear due to lack of
action.
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